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INTER-COM '76

A Philosophical Mini-Position-Statement

Bill Work

X S oKk ko ot ok %k %

"When all is said and done, there's @ lot more said than done!" - Ziggy
R R N

We are often remindéd of George Santayana's dictum that one ignores’
history at the risk of repeating the mistakes of the past. To ignore the future
is to condemn oneself to manipulation by forces largely outside cf one's own
control. Memory has, quite properly, been identified as one ¢f the critical
faculties separating humankind from other animals. The counterpart faculty--
the ability to plan ahead-~ is equally critical. Increasingly-- for individuals,
groups, and for society-at-large-- coping with an unéertain tomorrow appears to
be a survival skill. Inter-Com seeks to extract meaning from a synthesis drawn
from our yesterdays, from our todays, znd from our best assessients of the
opt;ons for tomorrow.

'any people are cynical about the value of meetings and seminars and cnn-
ferences. And well they migﬁt be! The 1970 White House Conference on Children
and Youth noted-- to cite one example~~ that some 85% (as 1 recall) of the
recomnendations of the 1960 Conference remained unimplemented. Talk that
recommends change but that doesc not result in change is wasted talk.

Inter-Com '76 was certainl never conceived as '"just ancther conference.'

. It is premised on the conviction that informed, experienced, concerned people

can use communication process$es effectively in translating thought to action.
N :

It is premised on the belief that a group can often carry out tasks more

4
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effectively than can the individuals of which it is comzosed. If we who are
communication specialists cannot make group processes work efficiently in
the service of our own ends in Calgary, then we'd better re-examine what we
are about!

Inter-Com was designed as an international, interdisciplinary, interactive
project. While it retains much of that original flavor, we have substantially
lost our United Kingdom representation, and we have .ust the potentially
catalytic contriputions of the experts from related disciplines. Still, we

are meeting in a stimulating cultural/educational environment that is different

.for"many%of us, and we will have az good 'mix' of people from the United States

and from the Commcnwealth. Nothing, of course, has happened to diminish our

T

potential for 'interactivity.’

The evolution of Inter-Com '75--Canterbury tc Inter-Conm '76--Calgary has
had several serendipitous consequences. Perhaps the most important of these
is the fact that phase one of the National Project on Speech Communication
Competencies, carried out by a research team headed by Ron A?‘'en, is now
cdmplete. That investigégion provides Inter-Com with research and development

findings of fundamental importance, and it provides us with a new and useful

. focus for our deliberations. (The Competencies Project report is "in press';

at this writing it is not vet clear in what form we will make it available.to
Inter-Com participants.). Additionally-- and with all deference to Christ's
Church College in Canterbury-- the meeting resources available at Mount Royal
College are superior.

Although we all, to an extent, see what we want to see, hear what we want

to hear, and believe what we want to believe, there is no doubt that the study

~————- -of--communication---and helping others to be more effective communicators-- will

O
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assume increasing importance in the years ahead. Our concerns and our exper-
tise will find new consuzmers-- in both old and new markets. We will be sought
after-- particularly insofar as we are able to demonstrate our usefulness in
helping cur increasingly beleagured social institutions to cope and survive.
As the world poves inexorably frem the age of independence to thas age of
interdependence, the communicaticn'pfofession wiil be fared with new challenges.
Inter-Con secks to identify those chtallenges and develop guidelines for dealing
with them.

Erik Barnouw, presently a Fellow at the Woodrow Wilson International Center
for Scholars at the Smithsonian Institution, said of the future, in an address
prepared forithe May 6-7, 1976 Library of Congress symposium on '"The American

]
Revolution: A Continuing Commitment,';. -

Nightmare or Utopia, which will it be? Both would seem
possible. And perhaps that is the reason for the rise

of interest in problems of communication. It is only in
this age of mass communication that communication has
become a problem. The study of influences, of control
points, of gatekeepers, of unspoken premises, of subliminal
seductions, all acquire an urgency they never had.

Some among us have expressed concern about the ability of Inéer-Com to
deal, in a useful way, with the future. But the "future" quickly becomes the
"present;; and the "present"‘as quickly recedes into the '"past.'" 'Past,"
”presént"/and "future" are not s separable as the separate words suggest.

To an extent, we are all captives cf the past, and of necessity we must all

cope as best we can with the present. And all of education is, in one sense,

for tomorrow. By examining tomorrow's probabilities today, we shoula be able
| )

to organize for more effective learning when tomorrow comes. No one would

argue that this examination should be carried out in anything less than the most

realistic and.the most critical view possible of today's educational climate.



-
(If universal, systematic instructiocn in speech communication is a substantially

unrealized goal in 1976, what are rezlistic possibilities for 1986 and 19967)

* % X % % %

The sophistications of ''learning" take us, sometimes, far from the real
world. Our efforts to understand nature-—— to convince ou;selves that it is
rationdl and orderly-— lead us to create artificial taxonomies that often hamper
our search for 'truth.' Thus, for example, we talk about the miﬁd, the soul

. L 9
and the bedy; the cognitive, the affective, the psychomotor; speaking, listening,
reading, writing; communications for congzolling, feeling, informing, ritualizing,
imagining; arts, sciences, humanifies. If we are not careful, we may be deluded
into believing that such categories are truly discrete.

Taxonomieé are simplistic devices that are well adapted to descriptions

— of the physical world. Much of what we see around us can be readily classified
into animal, vegetable or mineral; the periodic table:serves admirably to
identify and differentiate the g%ements that make up the universe; it is useful
to study the human body in terms of its variéus 'systems': circulatory, neural,
digestive, respiratory, skeletal, and so on.

Taxonomies—— and other conceptual models-- work less well when applied to
human behaviors—- particularly complex behaviors such as those involved in
communication. The act of '$@municating is more art than science, more
unpredictable than predictabl ‘mqre idiosyncratic than universal. Increasingly,
humankind is being furced to deal with such complexities, with various shades
of gray, with models thgt are fluid and multidimensional, w;th possibilities
rather than with clear;cut alternétives. Somehow, in Calgary, we must

accommodate to these realities. At the same time, we must make certain that

these same realities do not unduly discourage or otherwise inhibit us.

X % * * * *
o T v
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Tha central question to which Inter-Com zddresses itself has not changed.

"What can the educational community do to insure that the voung will secure the

communication competencies needed to function in a rapidlv changing world?"

It is a large order!

By the educational community, we mean primarily persons associated with

fermal educational institutions and structures: teachers, students, admini-
stratofs, boards of education, creators of learning resources feor use in the
schools, and so on. We shquld also include in our thinking the learning that
takes place informally and incidentally-- often as a by-product of other
activities. (Kids learn a great deal about interpersonal-communication'and
comnunication systems through commercial'TV. How c¢an these experiences be
'integrated' with more formal learning exveriences?) ~—
Reference is made to the '"young." We should also be concerned with the

communication education needs of the not-so-young. It seems likely that

"lifelong learning' will increasingly, in the future, become a sine qua non.
It seems unlikely thaﬁ we wili be able to equip young people adequately for
continuous, lifelong self-renewal. 1in this regard, we should be concerned
about the communication competence demands of a lifetime devoted to several
careers rather than to one or perhaps tLwo.

Identification of "

the comrunication competencies needed to function" is
necessarjly a central concern of Inter-Com. A gumber of questions come to mind.
Is it still useful (as it seemed to be in years past) to talk about a hierarchy
of communication competencies thav are required (z) for survival, (t) for
vocational 'success,' and (c) for leadership roles? 1Is it helpful to think of

"terminal competencies' in speech communication-- target competencies that shculd

be expected of all-- or nearly all-- "high school graduates'"? Does the

{
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knowledge/skills/values breakdcwn have utility? Does it help to think of
competence in different settings: home, school, work, leisure-time? Which of
the competencies, once achieved, are secure for a lifetime., (Once ycu have
learned to ride a bicycle, it is said, you never forget!) Which of the com-
ﬁetencies atrophy ard/or disappear through neglect? Are there fundamental
communication 'skills' that, like building blocks, may be used in an almost
unlimited number of variations and combinations? If so, can they be idgntified,
and can we devise insgructional strategies to cultivate them? To what extent
can we generalize about functional communicative competence? Are the criteria
by which furctional competence is judged 'fixed'? Are there any absolute
standards of compevence? Or are all standards relative-- determined by
immediate, pragmatic considerations? To what extent should.the individual be
the arbiter of his/her own communicative competence, and to what extent are
these matters dictated by svciety? Are self-perceptions of competence as
important as the perceptions of others? Are there, afteé adulthood is reached,
developmental factors affecting. functional communicative competenceé What
are the implications of the probability that many forms of direct, interpersonal
communication will be replaced by 'machine communication'? And so on. And so on.
Finally, what are the implications of the phrase, '"in a rapidly changing
world?" Philosophers tell us that the only certainty for tomorrow is change.
Heraclitus noted almost 2500 years age that there is nothing permanent except

cnange. The French have a saying that the more things change the more they

N
*

stay the same. We are faced with perplexing dilemmas!
What does it mean for Inter~Com '76 when we are told that linear change

has given way to exponential change? Doubtless we can safely predict that social
“\
&

O
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change will continue to outstrip genetic change, that the rate of change will
continue to accelerate, and that adaptability to change will increasingly be
required of both individuals and social institutions (including education!).
Communication environments will change; communication technology will change;
comrunication overload will be more threatening to more people; communication
isolation and communication interdependence will increase simultaneously;
communication freedoms (where they exist) will be challenged; present-day
communication ethics will be found to be seriously deficient; new relationships
between direct interpersonal and mediated communications will be forged; and
so on. Our educational systems and personnel-—- students. and teachers—- will
be hard-pressed to keep up. Structured learning, we are told, will iargely
take place through human/machine interacti=as.

Several years zgo, a group of leading educators and 'futurists' made

Delphi predictions about education in 1985. Their findings included: growing

)
|

emphasis on measurable skills as a requirement for graduation; 75% of the
students' time will be spent in individualized instruction in 50% of the
nation's schools; 75% of three and four-year-olds will be enrolled in schools;
co-curricular activities will receive significantly less direct support. Many
predict that by the year 2000-— now less than 25 years away-- the self-contained
classroom will have completely disappeared.
James 0'Toole's recent observation is sobering:

In the short period during which futurists have been

practicing their craft, they have made one discovery of

fundamental impcrtance: the future cannot be predicted.

The most that can be done is to identify the choices that

society can make and to explore the possible long-term
consequences of each choice. (The Washington Post, 7/4/76, B-1)

O
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Inter-Con has had an unexpectedly long-- and somewhat tortuous-- history.
A third international conference on the teaching and learning of English (to
build upon the 1967 Dartmouth and the 1971 York Conferences) was scheduled
for Canaéa in 1975. That conference was to have been held in Banff (which
we will visit during Inter-Com), but it was cancelled for want of outside
funding. We have lost some of our Inter-Com delegates—- in most cases for
‘valid and even compelling reasons. We have.also recruited a number of
excellent replacements. But most importantly, we have survived. On behalf
of the planning commitfee, I want particularly to thank the original delegates

who have stayed with the project-- often at no small personal sacrifice. I

remain confident that the time/energy investments will be justified.

* x *x X% X% % %

And so, on to Calgary! As most of you know, our "host'" is Douglas
Lauchlan, President of Mount Royal College. He has been a member of the
international planning‘group from the éutset. We owe him, and, particularly,
John Fisher of his staff, our special thanks for sc generously making the

resources of the College avajlable to us.

E N S X k%

And a; few final thoughts for today (and tomorrow):

"In fact, it is terribly urgent that changingness become the
central element and aim of American education. For so quickly
does change overtake us, that answers, knowledge, methods, and
skills become obsolete almost at the moment of their achieve-
ment. In the coming world, the capacity to face the new
appropriately is more important than the ability to know and
repeat the old."

Carl Rogers

10
o \
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"And the more rapid the change, the harder it is to predict
what will happen. Should the rate of change double during
the next 30 vears as compared with the last 30 vears, as
ncw seems quite possible, the shape of the yvear 2000 is less
visible from today than today was from 1940, and that was
hardly at all."

Clark Kerr

"The story of survival is the story of creatures who adapted
to changes in their environment, not of those who merely
objected to change. The dodo had no control over his lack

-of ability to survive."

Harold Howe II

"The fixed person for the fixed duties who in older societies
was such a godsend, in the future will be a public danger."

Alfred North Whitehead

"The dominant philosophy in any age is always the one which
is on the way out."

Benjamin Disraeli

"America is the only country ever founded on the printed word."

Marshall McLuhan

"The first step to wisdom, said Alfred North Whitehead 50 years

ago, is to recognize that the major advances in civilization

are processes which all but wreck the society in which they

occur. The art of free society,”" he added, "consists first .in

the maintensnce of the symbolic code, and secendly, in fearless~
ness of revision. . .Those societies which cannot combine reverence
to their symbols with freedom of revision must ultimately decay,
either from anarchy or from the slow atrophy of a life stifled by
useless shadows."

Quoted by James Reston

". . .if an automatic typewriter is marketed that successfully

takes dictation directly from the human voice, America might
witness a faster dislocation of human labor than accompanied
even the introduction of such technologies as the tractor or
the computer."

James O'Toole

i . . .
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tim

To approach communication in the spirit of loving ca

then, is to eschew any urge to 'reform' communication,

'make it better' or, on the other hand, to escape it by
=)

lapsing into reverie concerning ideal communicative behavior.

In contrast to these impulses, appreciation entails taking

seriously the human encounters that comprise ccmmunication

as it occurs around us."

Thomas S. Frentz, Lawrence W. Rosenfiel

and Laurie S§. Haves

lest we take ourselves too seriously.....
"The future lies ahead. And behind us lies, lies, lies."
Pat Paulsen
and
"If at first you don't succeed, try, try again. Then quit.

No use in being a damn feol about it."

W. C. Fields



Development of Communication Resources

Through An Experiential Future-Focused Role-Image

And Function-Oriented Curriculum:
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As we participate in future planning one of our critical societal concerns

is the utilization and development of our resources. This concern has been en-

/

/
of living without'

hanced due to our sudden awareness of shortar. w. n* asources, fear of |
) ’ /

the inability to continue to maintain our present ?

the resources, and sometimes conflicting goals achieved by the developmgnt of

’diffe}ent %ésources. In adapting to a future of répid change, effective utili-

zation and development éf resourcés muof be a carefully planned goal for main-

tenance and development of human ex1stence ) | )
-~ In "Issues ‘in. Communication Planning for Hawaii,'" Barber, Gfaée, Har@é,

and Richstad refer to "communication as a resource," and state 'the resources
‘ o » - 1
are “the stuff we use to satisfy, meet, or serve needs.' Indeed, support for

this view cf communication as a resource is found in several writings which

. recognize that many human needs are fulfilled bv interpersonal communication.
. | »

Watzlawick, et al., proclaim that communication is necessary to confirm self-

1dent1t1es, an - actJon which is necessary to maintain emotional stability.

IS

It seems that, quite apart from the mere exchange'of information,

man has to communicate with others for the-sake of his own aware-

ness of self, and experimental verification of this intuitive as-

sumption is increasingly being supplied by research on sensory |
deprivation, showing man is unable to maintain his emotional Std—

blllty fer prolonged perlodc in communication with himself only.

/

Thus, one human_need‘which is fylfilled by human communication is confirmation,

the recognition.and attention given a person which may help that person ‘to value

‘ fiim/herself as an individual. Such confirmation may result in salisfying an in-

o dividual's need to be included in interaction with another person.
. - o . :

Once humans are included in an interaction, they have varying needs to

.

control and/or be control;ed; and display and/or receive affection, according .

. : 3 . s . . . X
to William Schutz. Control in relationships refers to the direction and._

’

\\)‘ ’ * v }_“:i' o
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dominance of the relationship by an indiviaual. Affection refers to thekémo—
tional closeness which exists between the people. ‘While the need.to recognize
and/or express control and/ov affe¢tion within thé pelatioﬁship varies depend-
ing upon the specific nature of the relationship, communication is the means
through which expressions of cor- and affection are transmitted either ex-
plicitly as part of thé v orvimpliéitly as the relational (og
feeling) message. \ ‘

| Thirdly, Qerbal, nonverbal, print, visual, oral communication proviae.the
means for géthering.information on which decisions are baééd. Iq the most éx—
treme way of thinking, humans aré’constantly1méking:decisi§ns as we conséﬁously
or unconsciously procesé each bit of infofmatién. When décisions are_imﬁortant'
to us,.éuch as déciding to,éhahge jobs, th¢ gathefing and evaluating of infor-
mation and subsequent choosing befween or among options becomes extremely ap~
parent. The needvfo decide what action to take is important and communication
is the tool used to gather other people's opinions, facts aﬂéut the situation,
speéulations ébout the_future,netc. ThHus coﬁmbnicaéion is the resource used
to satisfy the human need for information on which to base a decision.

A fourth need is to satisfy what the Michigan Departhent of Education calls
Life-Role Competencies--'""competencies which the citizens of Michigan feel are
necessary for an individual to ‘function effectively in the four iife\poles [of]

employment, aesthétiq—humanistic‘appreqiations? personal-family "managment,
and.civiluand social responsibility."u :Cohmuhication skills coupled with other
- I / )
skills are necessary to function in each -of these roles.

Specifically, it is necessary for people to be able to process yarious types

of information to function in these roles.. G. R. Miller and Mark Steinberg in

Between People state that people make predictions about other people and situa-

tions on the basis of culthral,-sociological and psychological levels of informa-



_é;'

N

tion, and that to create effective messages people need to be ablé to process
Within the contexts of the four life-

information from all of th~se levels.
role competencies people need to be able to utilize information from all of

these levels depending upon .the situation and nature of the relationship in

use of psychological

[

which people are engaged. Some of the life-role competencies, such as family

i ./ be conducted throw,

Other life~role

interaction, most eff
interpersonal communic :tion,

[

L

level informati..
competencies, such as civil responsibilities, most effectively may be fulfilled

through use of sociological or cultural level analyses, or, what, Miller and

Steinberg call, noninterpersonal communication.
Thus, communication can fulfiil thq_human interpeFSOngl needs of gohfirma-
tion qf identity, controi aqd affection within a relationship, information pro-
if2 rol- compéten-

cessing as a basis. for decision making, and development «

i

ciles. e e
However, as .. view the (;;( < ;gf%apidly changing 1-is charactar-
T ———.. i
dependence on m- 5 madia technology. oR. Miller
A

ized by an incre: .

indicated,
Achievement of a harmonious, healthy coexistence betwecen the system

of human crmmunicators and the technological systems of mediated
the most critical, perplexing -om-
it §

communication consitutes one of
faced in the. third 100 y -ars.

munication problems ‘that must be
media in-luds (1) a reduc-

\ ;
Problems posed by an increased I2pendence on mass
tion of interpersrnal interactions, () increased informa*ion bombardment and
overload, = - ) focusing on stimu._:s generalization. 2n” these problems

. , . I
are considered In i_ght of human needs the strain between interperonal commu-
nication resourc and mass media resources are illuminated.
. The potential reduction of interpersonal interacti'on caused by an increased

dependence on mass media is already evident in the vast amount of time people
i0
Q o



.

.

spend watching tele?ision, for example, as opposed to talking with friends and
rieighbors for entertainmeﬁt. Similarly, the use of the television and radio

for obtaining news as opposed to getting news via word-of-mouth suggests a re-
duction in interpersonal contact. éoupling the increased used of mass media
technology with the trend toward higher mobility indicates increased maintenance
of interpersonal contacts over time and distance via.telephone conversétions, '

i exchange of tape-recorded messar~ | 1ail, ete. Such reduction of interpersonal

contacts makes it more difficult to confirm the identities of others or to be

14
(

confirmed. Similarly, relational messages of control and affection are more
‘likely to be distorte’ or misperéeived when transmitted via mass media. 1In

extreme cases, persor- who de;rand upon trlovision and radio for stimulatirn

may’ be Aepriving ther 1v “ the humar interaction nécessary for identit
confirmation, affecti 'ﬁcr“e, and contrbl. While thz receiv2r may be Dble
to control the media i - - " the TV on or off, it is ifficul- td‘iﬁagi:

the person giving the TV 1f- .-ion or confirmation or fe-ling rewarded by . n-
firmation or affactior 1=/ imagines from the TV. Clcarly, the mass nedia
technologies, althoug i~ation resource$3 are unable to ful?’1l -he hLuman
needs which i;terpersh 1 eommunication allows.

} It is no .longer © L2 Tor us to store? pfoces“. e retfievo all the in-
rormation which is ins- - .*ﬂﬁs}y and constantly bein roduced and diss-mi-
nated via the media. "tﬂe inforﬁatioﬁ syster I a critical~fhncticn
in the future-shocked - - rapid change, for as Ferl: indicates,

it is-'clear that in ar = "ardependent znd symb01-cnn¢éred scciety,

he who controls the - -ication svstem controls ti= society.’
Again the cdnfl%ct rages - 2n the mass media resource and the human resource,
for humans need infoprmat improve their decision-making but mus t iéarn»tc
lcontrol the technology wi '’ transmits, records , processes, and retrieves the

information. Mastery :ion generally yields control of the situation,

ERIC B 7

Aruitoxt provided by Eic:



Aruitoxt provided by Eic:

\

\

A\

interaction, or decision-making, and thus, a power-struggle among #hose who
choose to conquer the technology is inevitable.

Finally, mass media technology as a resource which fulfills informational
needs also creates interpersonal problems by (l) creating messages for a mass
audieﬁce which is analyzed for its hémogeneous qualities and (2) portraying

people and situations in stereotyped, generalized manners. As G. R. Miller

‘states,

, By their very nature, the mass media cater to cultural and socio-
logical stereotypes; they largely sacrifice the many uniquenesses
and idiosyncrasies of individuals at the altar of shared cultural
norms and commonly held role prescriptions.8

\\As previouély stated, for peoplg to fulfill 1ife-role competencies they must

Iearn to make predlctlons on thc basis of cultural, socioclogical, and rsycho-

logical information so they can appropriately function on the 1nterpe %onal

and noninterpersonal levels. If people recieve most of their informa*ion from
the mass media which is utilizing primarily noninterpersonal data and directing
message.: on the noninterpersonal level, the receivers will be limited in their

“t

ability to function on the interpersonal level--and subsequently to fulfill all

“~of the needed life-role competencies.

Given the conflict between mass media resources and interpersonal commu-

nication resources, the key question which must be addressed is

v

3

~"How can we devplop the communication resources required to satlufy
_our communication needs?"9

The broader question’of '"what can educators do to insure that the young will

acquire rommunlcatlon competencies needed to function "in a rapidly changing

B . i
world?" will be considered in the response to the first question.

Regulation of mass media messages is among the appropriate responses to
the kéy‘question of developing resources. However, the focus of the rest of

this paper will be on deVe%oping interpérsonal communication resources through

v
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a planned K-12 curriculum. Such : curriculum must promote the attitude that
fulfilling human needs through i. :rpersonal communication is both necessary
and desirable. 1In general, this K-12 curriculum should provide experiences,
role—models, and reinforcement fcor communication skills and roles (1) in in-
trapersonai, interpersonal, group, public, and mediated settings, (2) regqr&—
ing the life-role competencies of employment, aesthetic-humanistic apprecia-

tion, personal-femily : inagement, and civil-social respansibility, (,

&

. ' purposes of expressing feeling, controlling, :ritualizing, imitating, and in-

.10 . . o \ .
forming. In essence, this curriculum should, provide experfences in cach qf

the relevant cells of the m 1 drawn -elow. \
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This curriculuﬁ shouv™d provide EXPERIENCES for students through real,‘si—
mulated, role playing, or vicarious means (i.e., rcad about'in bocks, view on
television or films) so that insights about the various communication settings
or functions and related life-role competencies cculd be gained. Alternative
gehaviors should be explored and the merits and problems cf th~ A=t % g e#pet
ienced and/cr Zis-nssed. ‘Studﬂnrsvshould learn tc cousider the various compo-
nents ir <:acting ... the situation and make predic%ions on the basis of their
assessment of ~h: availa>le data which option would optimize th:> opportunity
to effectively obtain their desi: i outcome. Students should select and enact

sp-cific bohatiors and then eval .:te the results. Criteria for assessing the

_results of th:ir actions should - =xplored an¢ created. In other words, stu-
dentsshouldsy;fematically learn -~ consider verious behaviors before selecting
and pérf&rmin; the-“best” choic =1 then should evaluzve the behavior and’ ac
tual re§uli3 in light of thé‘desir i outcome. (Research on the'develdpmental

acquisitio of these communication kills ameng children conducted by Jesse

-

Delia and Ruth %nne Clark indicate that children's ability to enact these

. . . . 11, . . . .
skills increas: with maturity. ) GSuch an approach tc learning communication
skills should r:Inforce the (1) pr--ess nature of communication which is depen-
dent upon the intéraction\pf many ~iriables within the system and (2) importance
of flexil-ility zand adaptabilit: of behaviors given different combinations of
variables.

Implementztiorn <7 this curriculum in early elementary education should al-

low teachers to guli: students i~to experiencing what Benjamin Singer calls a v

i
i

: , ' . . . 1
"FUTURE-7T0OCUSED ROLE-TIMAGE''--the self-image projected into the future. 2 For

the purtr :e of helping children to learn to ada t and build healthy-confiried
ping., ‘ p y

identitiz> and tc se: and strive t- fulflll personal goals is an interpersonal
need worthr of arvta’ "mert. Ar 50 - sail,
S

44
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The future-focused role-image varies--among persons, among social
classes, among societies. It is especially important to search
for 'ts components and explain its mechanisms durirg a time such

as this:  a time of great flux, of increasing tempoc . ime when
our social milieu changes rapidly, as organizations LOAr ai
emerge and roles are transformo . itod and disap: mi

unpredictably .13

«iplability and a future~focused role-image are i-terpersonal ~ommuricaticn

concepts which should help student Fface the world .r rapid change, for as
’ ’a
Sing=sr points out, "the development »f & ftfure-t! - perspective early in 1life

. . . . ' 14 . e
reoovides both 2 motive and a means :or achievemen: In the future." Speci fi-
cally, childre~ should be encourages to imagira thomselves in varicus 1ifcé-

roles and shou.d explore their feelings and commurication behaviors (ritual-

izing, -ontrolling, informing, etc.) in those roles to ﬁroject their desire to

. ¥ . !
~potentizlly fulfill similar roles in their lives. Students <«hould be encour-

aged to reject some roles, whils developing communication experrtise in others.
B? ;poviding“children with,opportu:ifiés to profect into the fut;feg teachers
shou.ld be motivating students to gain certain compg?encies in the present t@l
enable them <o achieve the goals later. This future-oricitation should assist
. ’ T e .

children in (1) developing positive self-corzepts with "I think I can" atti-
tudes, (2) cvéatiné and respon&ing to various relatioral mcésages of conﬁrol
vand afggction witﬁin_the role;, (3) éncpding and décoding messages necessary to
the'decisioh;making processes within-each role andlfu) mora adéquatély.fulfill—
ing the life;role cbmpetehéies.’ Tﬁus, developmenf ofﬁthe.resoufce of communi-
cation is critical iﬁ helping students to satisfy human needs an . consequently
to cope witb the future-shocked societv. |

' As with 'he efficient developme=* ani uzillzation of any re ource, plan-
niﬁg, cocperation, and éo liratizn =zve irportant. Thus, -—ommur.cation eduﬁa—

tors must (1) continue to reseaves the functiorns, cettings =d d=velor mental

acqui~ition of communication skills, 2) c=velop coordinat: : communication

4
[
[R
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curricula from kind ~r g necondary  an ‘lefe edu = . and (3)-
convince administrat . o of the . . uance of develnp:ng commu-
nication research and curricula in an effort to satisfy interperzonal needs

now and for the future. If communication is a resource and is used to satisfy
human needs, then we must gain more knowledge about the resource and its poten-
tial uses, and must teach others to efficiently and effectively use the resource.

t Indeed, communication educators must assume the future-focused rcle of communi- -

:
3

\,
cation resource developers.

Do
and tedd

O
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Cassandra L. Book, first and last volume published by Allan and Florence Book,
‘ |

passed through the hallowed eiucatioﬁal halls of Kankakee, Illinois. Through sev~
eral summefs of organized camp%ng experiences sﬂe learned to love the out-of-doors
and.many sporting and recreati&pal activities, expecially tennis and all water sports.
Once at MSU she bécame an avid Spartan fan, sorority member, and speech education

major. During her speech educati®n methods course in her junior year she became a

%

communication convert and set the goal of writing a high school textbook which would
approach’speechifrbm a communication perspective. Little did she realize that that

dream would become a reality in a few:short years while working on a master's degree
\ .

‘ . \ ‘

at Northwestern under the guidance of %athleen Galvin. Inspired by the excellent
. . N \

teaching of Dr. Galvin, Cass knew she too must get into the classroom and findlly

landed -a job at Univ. of Wisconsin-/Whitewater where she wds allowed to spread her
‘-~»-.--—-.’ - I \ N .

~

wings and fly! That year of college teaLhing experience convinced her to pursue’a

dqctorate and the warm reception of Gus riedrich,-Bill Brooks, and Ralph Webb ga?é
her the catalyst to enroll at Purdue. As thé Ph.D. eventﬁally became withiﬂ reach,
- a new dreém arose: that of‘returning to per,alma mater, MSU, to teacﬂ. Again her :
dreams were réalized ﬁhen;ehe Commuﬁicat#on Education methods and director of the

_basic course.position became hers and syé was torn from the wohb of Purdue Qith only
an A.B.D. A year and a halﬁ/bf on—thgzgob_challenge, re—orientation;.and work fi-

" nally paig off 'in both a PF%D. and g/éomfort in becoming an Aésiétgnt érofessor of
Communication. While sﬁé/epjoys}ﬁér job and the students with whom she works, in
her own words,'”she'd'rgéher_bé/sailingt” End of Book reﬁort.



Research on Teacher Behavior :in Classroom Interaction: A Yosition
Gus Friedrich--Purdue University

Aristotle, one of our foremost taxonomists, sounds reassuringly
puzzled and modern as he surveved the education of his time and.commented:

It is clear then that there should be lepislation about
education and.that it should be conducted on a public system.
- But consideration must be given to the question, what
constitutes education and.yhat is the proper way to be
educated. At present there are differences of opinion as
to the proper tasks to be set; for all peoples do not agree
as to the things that the voung ought to learn, either with
a view to virtue or with a view to the best life, nor is it
clear whether their studies should be regulated more with
regard to intellect or with regard to character. And .

; confusing questions arise out of the .education that

actually prevails, and it 1s not at all clear whether
the pupils should practice pursuits that are practically
useful, or morally edifying, or higher accomplishments~--
for all these views have the support of some judges . Ve

Perhaps education, because of its close ties to the emotive ideals and
desires of soclety, must always be characterized by the imprecision of

its stated go%}s and its methods for pursuing them. And perhaps it is

\ the. vigorous dgbafes produced by‘this ambiguitv that leads to educational

o

\<innovation and; occasiopaily,.improvement., If so, 1t-will not be
.broductive for us to limit our Calgary deliberations fo prescribing
rigid or absolute.answ;rs to the question: '"What can teachers and
re;eafchers do to help inéure that the voung will aéquire the comﬁunicatioﬁ
coripetencies needed to function in a rapidly changing wo;ld?” Even if_ye

. 4
could reach agreement--a doubtful proposition~-we can better spend our

i)

§
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time identifying alternative wavs of answering such questions and the
criteria by which our answers can be evaluated.
That said, let me outline my prejudices concerning an area of vesearch

that relates t> the conference topic¢ and that particularly interests me- the

l

area of teacher behavior in classroom interaction. Specifically,; I an \

:

Loucerned with the Impact of teacher behavior on btudents acquisition,éf

. //
communication competencies. : /

Research on the topic is of relativelv recent origin. I doubt if

manv of us, in the process of preparing for teachinp careers, read so much
as one research report on teaching behavicr that influenced our teaching
patterns. Tor most of us, such patterns were (Walker and Travers, 19673):

1. derived from teaching traditions (e.r., we teach as we vere
taught)

2. derived irom social learnings in. our background (e.g., we
reinforce the behavior of pupils so as to develop a middle-
- class 1deolopyv)

3. derived from philosophical traditions (e.g., we teach in

3

accordance with the Roverian or the Skinnerian trddition)

1

4. gpenerated bhv our own needs (e.g., we adopt a lecture method
because we need to be self~assertive)

5. generated bv conditions existing in the school or community

" (e.g., we conduct sour classroom in such a wav as to produce

formal and nighlv disciplined behavior because this represents

the patt%rn required by the principal) A _ ‘

Decause of dissatisfaction with such ”hit and-miss' methods, scholars
in the late forties began to focus thelr attention on ways of structuring
ﬁhe classroom environment in such a fashion as to minimize the impact of

fteacﬂer difffrenées andvmaximi;e studept;iearninﬁ} ‘éiécussion was
cdmpared with lectufing; programm;a instruction with simulation and

games. Current entries in this educational game include comparing token

£
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prograns to the Reller Plan (PSI) and mini-courses to contingency
contracting. Predictably, in retrospect, because it ignored the
corplexity and dynamics of the classroom euvironment, a creat deal

¢f research failed to discover one approach superior to others for any

grade level. Dubin and Traveggia, for exarple, after reviewing ninety-

one studies, suggest: "These data demonstrate clearly and unequivocallv
that tihere is no measureable difference among truiy distinctive methods
¢. ollege instruction when evaluated bv student performance on final
examinations.”

As such evidence continued to accurulate, researchers in the sixties
began to isolate and examine elements of teaching behavior which could be
used to compare various methodologies isolating well over one thousaﬂd
such variables. For example, level of question asking is a variable
appropriate to both discussion and prbgrammed inst;uction. While such
an appréach is in its infancy, it is already producing worthwhile results.
Rosenshine and Furst, for example, have identified nine variables which
ripided>éoﬁsistent results across ‘the fifty-odd studies in which naturally
cccurriny teacher behavior was related to measures of student growth:

(1) clarity, (2) variability, (3) enthusiasm, (4) task-oriented and/or

businesslike attitude, (5) criticism, (") teacher indirectness,

(7) student opportunity to learn criterion material, (8) use of

structuring comments, and (9) multiple levels of questions or cognitive

discourse.
While these variables may sec f not trite, it is worth
observing thiat a number of other virtuo . ndins .ariabhles have not

correlated well with student achieverment: for example, nonverbal approv
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(countéd), praise (counte&), wvarnth (rated), the I/ratio, or ratio of
511 indirect teacher behaviors (acceptance of feelinps and ideas, praise
and qugstions) to all direct teacher behaviors (lecture,‘directioﬁs and
criticism) (counted),'questions or interchanges classified into only two
cognitive tvpes {counted), student tzlk (counted), and student
participation (rated) (Rosenshine an: Furst).

Unfortunately, systemétic'obser'ition rasearch is time-consuning,
thus slow in accurulating. aAnd ruch £ it is badly flawved by sterile
definitions of teaching and achievere:t and by fundamentally weal: research
desiyn. Rosenshine, for examnple, was able to locate only fifteen studies
in which teachers were trained to teaclr a class of students in a specific
ranner,; observational measures were collected to verify that teachers
beﬁaved as intended, and end—of-egﬁeriment measures (such as achievenent
scores) were obtained.

Fortunately, these flaws can be remedied. Communication scholars are
conceptualizing and executing.sophisticated, sysfematic-resgarch progranms
on other communication variables and the tools they use are easily
translatable to the study of teachers' communication bLehavior. Thé
benefits to be derived from'directly observing teghhers and pupils as

they interact inside classtoors make such an effort necessarv and

worthwhile.
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districts across the natic—: more meoney .s spent on cmati vandalism
than cn teotsooks for the - atire country: within th« themzzlves,; since
crimes of violence --.aurdsrs, rapes, serious physic..l . -8 Or. " 2achers,
aggraated assau’trs by students c¢n other students, a-.. robberies =-- have
increzsed from approximately 20% to 85%, depending or. =. . ,1<ne.l

Teack2rs and students alike view many of our hi.n » .. as retention
zentes-s recher than as places of learning. At this —or . . Philddelphia
schoo. system is institﬁting an "alternative" school wh. °~ . .l foc is or
teaching basic skills, discipline, and self respect: e =t in tais
school will he voluntary anc limited. If this is ar a...=-" e, one may

well Imagine the nature of the 'regular" school situv .ric

School districts, like cities, are in desperate ... - condizion.
Next year, i{ all goes well,-the Philadelphia school  sL ol aly
$100 million in the.red; at the same time, the Charn TTIRT S N1JS
reported that tens of millions of dollars are wasted aua - decause of
”unnedessaty employees, ineffective cost controls, ¢ = =c . organization, and
badly negotiated coflitracts.”2 And surely Philadelph: © t alone among

cities and suburban areas in vur trousled land.

The dearth of instruction in int:rcultural and . - - tltural commwunicatio
for teachers and theréby for students is disturbing, — - .azZ2rous.  The con-
tinuing violent opposition to de facto racial intezroz. - ¢ sztudents in our
schools is a frightening social ophenomenon with unex; . . edwcational impli-
catioﬁs. Moreover, conflicting reports about’the res ... :f integration,
such as those of Coleman and others, raise serious qu. cij with which we have

really begun to grapple.

Federal and state governments seem to be abdicat trscal and otler respor
sibility for tie growth and development of our childr S .l the high
minded intent. ons and initial zchievements of progra: v operodicr g the educa-
tion of the "iisadvantaged,' such aid has been drasti. v :uo sack. and/or
diverted in T=cent years. At the same time, measures L . ziliectiveness or

such innovaticns offer little conclusive information.

Having boen involved in secondary -chool classroc . o« | zurricalums for
nearly two decades of my professicnal life, I am conti- uinr v distressed by
the state of affairs with respect to communication edu. at. A few years ago
I conducted an intensive examination of the ‘teaching o .1t 'rat_rfe in secondary
P
S
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(Lasswoel
In

gJiserts

{~om

"Coenfrontad with anomoly or ¢risis, scientists

normal

EOTLRES OF OHUMAN coMmicaTIont Z
D‘Ar'
L. S. =arms, Udiversity of Hawaii, Honolulu
b, Patrode-T
Woooaxd e "earthrise” a few months before that roor Zav in July, 266G
when Meld Are St o3 voch Riz oncw historic small step for a man thst azs zizo o
cignt =t f - mankind. “ore Than a guarter-billion of us, s37vill earthbound,
sawv im fazke Tho - step and heard him forecast its significance. Jpe of the four
oi o o7 the Temporary accident of presidency, was oriviledged to pick
up 5 pvne ant Talw with Armstrong as the rest of us listensed in on a global
carc =i e, ieoraw; we heard; we owers Thoere as the Zimensiors of muman communi-
< O 2 x4 allv, fundamentally, 24 irreversibly Zhanged.,
Ear voin b 7D 2 amall grous of us met in Hawali crnsider the changes in
Mmic tion W rensed were underway. We were interested in the areas of commu-
-l tdor fechnoiogy, population communication, and communication.in the future
& @ the wwmmon issues and concerns that united those areas. During the course of
i:T co -ence on world communication, as we were to call it, a major theme
R AA LRS! “hat treme incorporated a number of still iresh concepts such as teed-
b=2k, ir - ~actior, twd wayness and transceivers.
n 5 conference summary, Lerner remarked:
"Fo  most of the forty years we have been doing modern communication
rec .rch, we have operated with a paradigm invented by Harold Lasswell
arc_cd 1930 which ran: who says what +to whom through what channel with
wna™ effect. . . . Right from the very beginning of this conference
the? paradigm was put aside and dimension by dimension a now onse beqgan
to -arge. o . . Where the initia! Laasweli formula might wall be
o, .ed and that . . . '"who is talking Fotoo who ratked to whom!
PS5 the main ching w0 cught doohe Joobing 20" thernor bn Bichot s
“ 19733
A fe, - . later Harold Lasswell was at the Easzt-wWest Center speaking 2n the
futures of world communicaticn. ~In his diztinction between oligarchic and par-.

comniunication

1972)

, Lasswall him-clf seomed to be speaking for o new paradigm,

4

H 1 F

Lt

broader context xXuhn, in his discuscion of scientific revoluticons,

hat the #rancitice drom one paradiam o gnother paradiaom cianals o shift

coience.  More specifically, wuhn atated:

science to rovolutionar:

+
|

take a difftarent attitude

Foward existing peradiams, and the nature of their research changes
according!y.  The proliferation «f competing articulations, +tho willinoness
i . .

37
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2 zomzin of numan communication, the halance between
~oynmuricative association {(or interparsonal relationsh

criticz! (see Harms, [274), .
AiThin Tnis ceneral framewcrk, there are saverzl
to vhe leng-range furure of human communicaticon. 'n D

rovel communication

world communication networks, soma ; s SIERIE
Eversone o Communicate.
2. Tws wWorbd Communication Networks

T ovisnuatize the dimensions of our nlanet, it i3 helpful to "conotruct™ o
mercaTor-rtyne mosaic about 200 sguare nillion miles in size--The Qp:rni~u~w -
faca arca of earth. About 140 million squard miles are woler-coversd, Jas! ineder
60 rillion are miles are "dry" land (McHals, 1972).  n cbis mocgic, dneciin
nach dot 1o represent ona human. bn 01800, there wer.: one BELEIAn naman dotogin
(705, S0 Bidlinng ang, in 2000, more toan O piblion are enpen Ted,

e i 1o Yy moment that it is Jdars g ; Gutire grt qoe f e arthe-
Sz P, oeay 0400 SWT (Tirnale world Timer, sroosbioos the human ot A in
their e "households™ fau1 asion Arvconeur Tataer, ot GR00 SWT, the Lo i e g
snd the aotivities of “he day begin Secume That all of thoue sctivid - —tn
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~0gszis., The 2cTiviTizs 2nd traffics =2oross The fzcs of cur mIcsEic Yooz
hawiidering 2rrzy 2F ©zTarns, 3o e 48 single cut Two foroziTeoTion,

Trg first of Thase atobzi opatierns i3 Traced :x-;eczlv oo TR oy (ol
LEaro s o Trom Their houzenslds o boTh nesrby gnd gistant sonTinnliTol oy vuri
caricsz of tiea, Lot most often o oZesTinaticrns of less Tz 10 iz droe core
-or o ocaring of 22 Trarn 10 hours.  The heawy tines in THi: 1T Torr rewesl v

Lor ramcwacI 10 ourtan communities that link the cutivin: ~oueroids 7o Ceente
SE oAne i, BuT Tnora jooarcTher cet 2f Tracas that lent o T TirnorT,
and *r=t ziriort is 2 rode in e world zir franspertation neTtwirk.  Thoo tracen fror
ziroer® o aircort cutlire the world air routes. The rousent!l dzrace 2nd zutomo-

A second global partern is traced by The movement of messages beiween humans,
for *re most part, while they are in Their daytime moszic formaticn. While rostal
service, telegraph and so on ceontribute fo this pattern, the Telephone usc (and

subsequently, broadband cable) patterns reveal the real-fimg networks that now link
and vwill continue To link human communicators in the future. Again, as in the
case w*'TrJHSporTaTion,'mosT cf the telephone traffic arises from "within-
cormun ity messaqe interchange. But as the long links become available they are
puT into use. The communication Safeilifes make more channal canacity available
and ibhat capacify'iu essentinally independent of disience. The commuynication satel-
Fite: symbolizes the worlg telecommunication network. | |

Ther: now exists two world communication networks. For many Dﬁrposeg of

Auman ¢ ommupication, these petworks are interchangezble. For purpcses of informa-
’ 9 )

+ion cwchanie, tolocommunicat’on offen saves enough francportation time fo rmake
it sreforrod, as ownen you phone your STockbroner to Luy or coell, or inguire zbout

‘

a particosar irocaction,  For curposes that amphasize communicative atsaciation

—

(interpersonal relationship), transporiation may be preferred o telecommunication;

4

oven a Tell advertioes that a onore call s only the "nest thirt to heing
Fhara. ' 1f ielecommunicstion 12 the nex?® heoi fhing to peinc fransported “there,”
we need  Poohnow how grear Thﬁ diftorence baetween be5+ and noext best is, dpd thes
var ialion in creferences ancng people on thio toint.

A otew yerars oao Dicrce sungestod that in the futyre, a bhuman would be able
T iive where he/she Tiked and toroonammnicate Yo work.  The frén»pwrfnfimn facit-
i tated ”clonwd”nu.iw_r'LtgéonTraarg L1t the telecommunication facilitatod "open”
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Thus, every comrunic  ior —ou d remain in his housshoid ang emplioy a nome communica-

tior. —ermina ,

rew o

towris

with ~he seconc

~act.

E

O

RIC

Aruitoxt provided by Eic:

Trac Heav, ©axos un sezond cars - could be used to subsidiza un/Hlmpmenf, in.tal-
st nd sae 5 Fore ceommurication cenTeré.. And/eor, instead of Jdivertiog oaio-
Pite o ta-es fror tinhasy to mass transit coﬁsfrucfion, we might get at the oot of
the cralidbor by dTverting tax resources 1o "electronic” highway conctractioc 1o
i, ‘ol oadband cable fasitities.

Civen the o-isting telecommunic ifion fucwxnbl(y;y and come addi b eoaat hor ey
That will ~onn be aveiltabls, a variety of ftelecommunication sub-te tworks il
dez o i FTRN moanity,  Suitable foatures oan oo built in . S home terminad,
for v tiacte, cao=xay sucio vicual, Fars copy printouts ond intersctive cominier
capesiiv. bt we o fucn telecommunication frcilities come into use, 3 oriticvd
recoarch quaesntion srises.  To what exteri would humans use e decommni i
facilities ir proforance to the transpartation facilities. Will office worsar
and students an i tourists, for example, stay at home and tolocommunic sie enoagh
of he time 16 rolicve crowiing ot the centfer af Ahe city of the dypo Thot oo
ir Tokyo Sfatior ot ruh hours, Costainly, fas incentives ared coaueadbional s
aramts and other devicer mogbd be o emodtoyoed o pabeen P kft'l!-!‘()m("-illiv Glion ontiom
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s AT . . ; .
they are nef—intelligent, or are of such low intelligence as to be uninteresting,

Let us look at ourselves for a moment. Those of us in This room have
transported ourselves here at some cost in time for purposet of communication.
Had each of us reﬁained at home and telecommunicated to this conference, would the,
outcome of the conference have been different? In the future, can we specify a
TeIecommunicaTion/TransporTaTion ratio for the individual, for the community, or
for mankind? The question éan be re-phrased within the framework of the globhal

mesaic.  Jo provide the necessary diversity and variety in human communication, to

“what extent must the day mosaic differ from the night mosaic? And what are the

required network linking capacities?
As we develop world communication networks a major new set of possibilities
awaits us. Sagan speculates that there now exists an interstellar telecommunica-

-

fion network and that within a cenfﬁry, perhaps this century, our earth felecommuni-

cation network will interlink, become part of, that interstellar network. Clarke

. . »
speculates in a similar vein about an interstellar transportaltion notwork., tarth-
men have been to the moon and back. Skylab may come to serve as a skyport for an
interstellar fransportation network. Teleportation awaits us at some future time

as well. (Sagan, 1973; Clarke, 1972)

2.2 Comparative Communication Systems
“We humans, in defining ourselves to others of our species, stress that it is
our unique capacity for cpmmunicafion that sets us apart from and places us above
+he other members of the animal and.machfne kingdoms. We examine our communication
capaCiTies, axd conclude that we a%e.infe{ligenf (Sagan, 1973). We briefly examine

commgnicafion ayong members.-of-other species and, more offen than not, conclude

-

In thé few c;;ég where we have attempted interspecies communication, we have
tried o train an ag?maLﬁjoﬂggmmﬂnﬁég?e with us as we assume human children learn
to communicate (Sebeok, 1968). Vicki, a chimpanzee, lived with a human family foér
six years and learned four Ehglish words. waéhoe, Tnother chimp, in less than six
years has learned more +hén 500 signs 'of the fype employed by deaf humans. So
apparently have her'normaIFhearing humen co-communicators. Even a sligh adaptation
on the part of the human communicator has made the chimp appear to us o be much
more intelligent (Gardner and Gardner, 1969).

The sama story seems to be unfolding in human-dolphin attempts to communicate.

Lilly becomes ¢loquent in describing The advantages we humans would experience if
wie are ablo to cooperate with 1he iulphin% in building an intorapocios Commini ca-
Eion uyﬂ#eﬁ (Liftty, 1007,

While.ws tnow painfully little about the nature of chimpanzoo o dolphin
inToIligénce, we presunably know somewhat more about artificial or moachin

41
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intelligences. Assume for the moment that this is the case. Man-machine
communication appears to offer an opportunity for a clear examination of 1he in-
formation processing aspects of a communication system in which a human communica-
tor participates. But as the inferaction between man and machine more nearly
approximates that of human-human dialogue, will some of Twe "human' characteristics,

as the case of HAL in 2001, become evident in the machine Man-machine communica-

i
tion increasingly is‘deécribed in the descriptors of aposi-Lasswel | paradigm, fthat
ié, interaction, symbiosis, and synergy (Hormann, 1971). \
| f or when the speculations about interstellar communi@afion networks transform .
into a sensibJe reality, we humans will then be faced with the prospect of estab-
lishing communication with the ETI (Ek}ra Terrestrial Intelligences). At presenf;
it seems probable that those ETI we might link with via an interstetlar network
might be ten or ten thousand times more intelligent than we humans are. And therc
is the curious possibility that the ET! might survey the carth, and by their defi-
nition, discover intelligent life in the computers because of their reliability in
information processing or in the dolphins for the high quality of their inter-
dolphin associaticns! A
The possibilitics just described will or might greatly expand the range of
human communication ontions: man-machine, human-animal, earthman-FT1. In cach of
these cases, communication may be viewed as occurring in systems. Thus, The possi-
bility of an arca of research that might be called comparative communication sye-
tems opens up. - Lilly, for instance, suggests that such an approach in human-
animal communication would provide information useful for Man-ETI communicalion.
The cily fucilitates face~to-face, interpersonal human communication. Human
éonfacf, interpersonal relafionshipé, or communicative association is presumed to
be important. But 2 high percentage uf;of¥jce workers, for instance, spend an
increasing proposiion of Their workday before terminals linked to o distant com-
puter. How are other aspects of the work situation sffected?  The answer o goen-
T?ons‘av;h as This one probably forecast the degroc to which ielecommunication can
be traded for transpartation. The tele-trans trade is also to a major oxtent o

contralized/decentralizad, or an urban/rural trade.
4 4

2.%  The Right to Communi. ite

e tndversoal Doectaration or Haman Rioghio was passed by the thhited Notions

7

oeneril ﬂf;w(wut)ly in D oember, 1G4 T iwe o iae o articles in o that - laration bear

on g post=Lasows !t poaradign of cormunication.  Articles stlate thal «vory human has

()

the riaght "fto <o, recuive and impart information Articie 20 makos bwo

O N
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7
points about human association: every human has the right to join an association;
no one can be forced to belong to an association. Jean d'Arcy has suggested that
Articte 19 needed to be revised and expanded into a full range Right to Communicate.
As one examines d'Arcy's suggestion in the context of overloads and interrogations
which are often part of city life, it is immediately apparent that there must also
be for cach human an equal Right Not to Communicate (d'Arcy in Harms, Richstad and
Kieg, in preparaTiqn).

When a communicator has the¢ unquestioned Right Not to Communicate, certain

requirements for community size and availability of alternate communicators come

into focus. In a community of two and only two communicators,when one communicator
elects not toc communicate, the other communicafor is unable to communicate. When
we know more about human communication capacities and needs--both upper and lower
limits or threshold ranges--we wilil begin to be able-to specify minimal and maximum
community sizes, and the appropriate telecommunication/transportation network
ratios. In sum, an unquestione. Right Not to Communicate reaches to the center of
community organization. |

An increase in human population and an intensification of communication at
the center of the city obviously makes a filter or protective device necessary for
The human communicator. The unlisted home telephone number is one such protective
device. The exeaﬁijve who is shielded by a phone answering, appointment-granting

receptionist filters out many potential communicators. But these are awkward

~devices that do not identify the basic problems of capacity nor do they develop

widely useful procedures for dealing with them. )

While it may be possible to define some aspects of a Right Mot to Communicate
in terms of biological capaéifies, to specify a positive Right to Communicate runs
immediately into the cultural limitations of the specifiér. Given the relation-
ship between culture and comhunicafion, the task of formulating a set of guidelines
or principles on the Right to Communication, if it is pdssible at all, can most
likely be accomplished by a multicultural group (Harms, and Richstad, 1“755. In
this context, the PUGWASH movement provides an example.

As vou may know, the PUGWASH conferences on Science and World Affairs began
in the mid-fifties at.a time when the horrors of nuélear war had become fully
ajparent. The PUGWASH movement was bequn by a manifesto drafted by Bertrand
Russell and signed by Albert Einstein and a number of Nobel Prize winners from
around the world. The first conference was held in Pugwash, Nova Scatia in 1957.
Invitations were issued to pafTicipanfs in their "private capacifies“ and financing'

of the conferences was made possible by private philanthropic sources To. an
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unusual degree, th. FUGWASH Conferences were and have remained independent. About
one such conference has been held per year. While it is difficult to assess ade~-
quaTer such a venture, it seems clear that the recent disarmament talks were made
poésible, in a significant part, by the work of PUGWASH (Rotblat, 19268).

I'n an attempt to determine the communication needs and requirements, in a
word the Rights, of the individual human, of any community and the world, a multi-
cultural group oper»riqg’in a PUGWASH pattern seems useful. Such a Right to Commu-
nicate group would ifempt to.conceptualize the domain to be covered. Or, most
probably, it would nvent out of multicultural discussion a r-. *ern not yet avail-
able fo a person i+ m any particular cultural group.

Quife,possibﬂy, in addition to an annual world conference:affended by a few
dozen or a few hundrd conferees, regional Communication Rights sub-groups would
emerge that would un artake specific research assignments. Th. range of question.

is very-large; thos aestions clearly require extraordinary reosearch.

I f the city i: Grately described today as a communicati-n center, then,
many of the statem: to be formulated in the future about the Communication
Rights of Humanbking 50 become instructions for the organizatis:n and management
of urban arcas. ¢ statements may take the form of articles, long-range goals,
criteria for criti ism, theoretic axioms, etc. Both form and content remain to

he determined.

5.0 Sumﬁary N

This paper begins with a broad look at the telecommunication/transportation
relationships, then proposes an area of study called comparative communication-
SySToms; and concfudes with the description of a mechanism which may at some future
time . lead to a.dOHpur.underSTandinq of the relationships betwesn human communcafjonﬂ

and the humannes,s ot being.
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MULTI-CULTURAL COMMUNICATION AND MENTAL HEALTH
by
Elizabeth N. Kuhimoto

When I was in Geneva last spring, I spent ..mut a week at the
World Health/Organiiation, interviewing people .. were instrumental
in utilizing competence in multi-cultural commc—- . - .cn to attain goals
in birth control, nutfition , medicine,vand hezler .. developing
countries. A most;stimulating interview was w_th = - :ss-cultural
psychiatristl who was concerned about the risizg _cid:nts of mental
illness among members of these countries who we-= mei-=g the transition

from rural community to an urban communlty, and Zror = rpredictable

post-figurative culture2 to a changeable pre ~fizyrazoo: zulture. At that
time we co-curred that there was a need for cond:oztirs z study on the
:.relatlonsh_p between the tralnlng of multi- cultural ¢ Tunication skills

Even in countries where technology is develop:d, iniozmation

overload and numerous alternatives that make f-..urz choices uncertain

comprise an environment condusive to breakdown . - mental health. What

seems to be needeéd is a way to learn how to leara in an uncertain mllleu.
Developlng multi-cultural . competenc1es of commu-ication seemed to me a
way to handle oneself in an unpredlctable env1_,—r~nt

This was confirmed for me when I- returned > the Unlver51ty of
Hawaii in June to ‘teach a course in intercultural communication. During
a videotaped exerEise on culture building, I observed my students as
they became familiar with the rules of their new culture, then went on
to interact with members'of a "foreign" culture. I oktserved that the few
who thrived in a new milieu and welcomed the strange and unfamiliar we>~
those who eipressed_a willingness to tolerate embiguity and stress and
those who demonstrated»creative behavior.

I decided‘to run a study during the academic year of 1975-1976

testing the following hypotheses:



‘ | . ) , Kunimotc

2

(1) Some key elements of 1ental healzn--creative behavior and
the ability to handle ambiguity and stres:, and a strong self-
concept--are positively correlated with ccmpetence ir multi-cultural
communication.

(2) Experiental learning systems reinforcing these elements
are more effective in developing competence i:1 multi-cultural
communication than the cognitive method.

(3) Learning systems us=d in communic:.cion classes could be

effectively adapted for use in counseling ‘lients in mental health
clinics. :

Operational Definitions: Multi-cultural com:-tence was defined -

the ease of interaction among participants from diversz backgrounds .
small and large grours, as measured by levels of achievement of objeci s
st as informacion ¢. n, attitude change, and skill accuisition.

Menninger cnce d:Zined mental health as the ability to give awz

money. In this studr I lefined mer=z1 health zs nc¢® wm_::l17 the absence o:
—znzal illness or izwriies bot r.-- 2r as a =t of beha—wors and atti“udes
Thz: are self-actuallr ng.3

Selection of subjzcts: 3Subj.c-ts included two mejor groups of

students: (l)-students enrolled i: Jniversity.of Hawaii's intercultural
communication course, :nd (I adolwscents referred to the psychiatric

ward of Tripler Army Msdical Center. The 70 university students were
enrolled in two sections of 2 course in intercultural communication at

the University of Hawaii and included major§ from the:College of Business
Administration,»Schobl of Nursing, pepartments 0Z Sociology and Anthropology,
Political Science, Human Development, as well as Communicazior. The 15
adolescents at Tripler Army Medical Center were c=pendents refzerred by

their schools and families for counseling in the Thild Guidance Clinic of

the psychiatric ward.

Methodology: Instruments used to measure multi-cultural communication
skills and mental health variables among the university group included
attitude scales, creative performance tests, evaluations of videotaped
performances, and written and oral teéts. Instruments for the adolescents
were modified so that they were less detailed and utilized more oral

instruction than written instruction. (Several of the adolescents had

=
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dif iculty in reading).

A quasi-e jperimental design was used for both groups, with the
expsrimental and control groups .ziL.ing zxposure to both types of learning
systems after contrasting measures were completed. This merely meant’
that I did not use random selec-ion of Ss, so dear to the hearts of
expe “imentors, but I took all ti© Ss that I could ge:.

Learning systems tested cu. on the university Jup included cross-—

¢ultural simule-ions such :: Bal ' BaFa,4 the Critic:. Incidents Approath,3
the :se of exerziz - & in mzathy building, paralangu.ce, body language, and
th: :aveleopmer® -+ an izzercultiral interchange.®

The learr..=z svstems used among the adolescent s consisted mainly

e

ir Traverial zcotivitic s =o'h as paralanguage, body - .nguage, and some
; cronemlec exerszises & e: trust fall.
‘1 .
i
onc_usions: Tr 2arson correlartion coefficic. :, the point-biserial
cc o lation coeffic.w  were used to cstablish relationships between mental

hexzl: wvariables and r lti-cultural ccmmunicatibn skills. The F-test, the

t-tes: anc chi-square re used to test differences among the learning

systens.
The ¢« 'verimcntal hypot osc: weve confirmed:
{1) Some ke :lements of mental health are positively correlated
+ith competence ::i: multi-cultural communication.

(2) Experiental learning systems reinforcing these elements are

morec effective in developing skills in multi-cultural communication
—han zognitive material. '

(3) Learning systems used in communication classes could be used
ané =ffectively adapt~cé Zor counseling clients in mental health clinics.
(Th: zo-therapist, whc had worked with numerous teen-age groups indicated
~hat although this was one of the most difficult groups to work with in
—erms of lack of opennesé, trust, and spontaneity, the communication
activities appeared to be the turning point of counseling).

|8

& pre-test, post-test design utilizing a t-test for correlated means
meas. ing trus- and interactional c..stance indicated that significant gains

were —-ade after the activities.

This summer in wc . ting with 75 culturally disadvantged students in the

College Opportunities rogram, I -~ had a chance to observe six student

A
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instructors in actio Threew2Xe alumni of —he gprozram and ethniéally
and culturally simi_ar to the students they are workir 3 with--stuuzents
of Hawaiian, Zamocar, and Filipino backcrounds from tho Weiznae¢-Nanakuli
and Kalihi-tzlams ~veas as w2ll as the other islands. The cther three
instructors wer=s ¢ _hnically and culturally diffsrent and included those
of Korean, Japanes 2 and Caucasian opackground. Al-hough initiall - there
appeared to be a creater rapport b<¢twecn the ai: mni group and the
students, after thz first we=k of instruction t  :re was no significant
difference betwzen the two croups of inst ucto: in :za2rms of relationships
with their students or ach:zvement of ob: :ctive..

Instructors w o afe coilturelly and ethniceily a: . ferent from their
students can build positiv relaztionships and echieve learning objectives

by means of multi---ultura. communication skills.

Last spring I visited colleges across the mainl:s:d United States,

"including Stanford, UCLA B. skel:ew, Mici-:gan, Michigan State. New York

University, Columbia University, Harvard and MIT, as w2ll as colleges in
Western Europe, the Caribk=an, and Mexico.‘I was particularly interested
in seeing how Colleges of “ducation were revitalizing their curriculum.
Most of these colleges wer: building programs in muiti-cultural education,
cultural pluralism, and bi-lingual, bi-cultural education. E=cause of
current public interest in =zuch programs, =—nz colleges of c¢iucation were
not =nly very much ‘alive but becoming more invol ved in the community
than ever before. If colleges of =ducation can think beyond =—he granting
of t=aching degrees, they can worx with teams cf doctors, lawyers,
engineers, psychologists, social workers, counselors, and social scientists,
in the re-parenting or re-training of welfare recirnients, drug addicts,
pa;olees énd convicts, through the udse of muiti-cultural communication
and'innovative learning systems such as the counselir.j triad:YDepartments
of speech and communication can offer programs in which their majors can
become involved in the designing of training programs  their implementaticon
and their evaluation. Speech and communicétion departments can also offer
support services in a manner similiar to the.agency in the World Health
Organization. Such services may be linked with the state-wide programs such
as the Community Education Association programs. _

The mental health of the citizens of our planet will continue to be a

;

major concern and Inter-Com '76 proéides a synergistic mileau in which

3
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Ten ‘'years égo this month I was standing in a cléssroom in the northernmost
portion of Appalachia surrounded by twenty-four 3%-5% year old children.
I was the project director for a research and training grant designed to
improve the oral communication skills of economically impoverished children.
We had just had a deeply moving experience. One of the children, a 4% year
old boy, had spoken his first wofds in two years. Charlie had stopped
talking several years earlier when hig father and his dog had died on the

. same day. On this particular day.in April when we were in a group saying
good-bye to each other, Charlie turned to his teacher and broke his two

years of silence by saying "wuv you."”

In 1968 I was in an encounter group in California, I had sat through eight
- weeks of the group (my first) without uttering a word. During the eighth
wesk of the group I experienced a profound emotional release and discovered

words and feelings within myself that I did not know existed.

‘Today I am directing a continuing education pfogram for -adults specifically

in the éreas of the communicatioﬁ arts and scienceé. Throughdut my professional
career I have had the opportunity of working with persons 3%-92 in various
aspects of oral communication;_ I have also been greatly interested in my own
development, am alternately terrified and fascinated by my compelling

desire to increase my awareneéss and skill in intra-personal and inter-persomnal
communicétion. Judging from the number qf people in courses and workshops

- dealing with communication in one aspect or another, I am far from alone.

i
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Because of my own personal development as well as my professional work with
persons in various stages of life, I am increasingly convinced of‘the
importance of the following in order to insure that the young will acquire
the communication competencies needed to function in a rapidly changing

world:

1. Learning must be viewed as a lifelong process - particularly
as it regards human communication.

2. Communication research and training must be more attentive
to developmental phases in a person's life before birth to
after death.

'

Lifelong Learning

"The changing nature of our society requires virtually all citizens to
gain new skills and infiellectual orientations throughout their lives.
Formal education of youth and young adults, once thought of as a vaccine
that would prevent ignO¥ance later in life, is now recognized as
inadequate by itself to give people all the educational guidance they .
will need to last a lifetime. The obsolescence of knowledge, the rapid
growth of new knowledge, the shifts in national priorities, the multi-
plication and complexity of. societal problems, and the close relationship
between the application of knowledge and social progress - all lead to ,
the conclusion that lifelong learning is not only desirable but necessary." (1)
In the last decade adults have been able to re-enter formal education and feel
as if they are a legitimate constituency. This has not always been th2 case.
‘Even today it is often a difficult and traumatic experience for adults to
return to school. Our society is just. beginning to think in terms of formal
and informal education spanning the years. Numbers are in the favor of the
adult student.- The only real enrollment increases higher education has seen
in the last few years have been in the areas of continuing education. Stanley
Moses of the Syracuse Educational Policy Research Center prepared statistics

on adult education participation, 1960-1975. His survey indicates a dramatic

increase of 290% in adult education participation in those fifteen years.

O
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In a 1972 national survey done by the Educational Testing Service, it was
reported that the actual number of adult learners was 32,000,000. The
number of 'would-be'" learners - those persons who expressed an interest in
furthering their education if possible - was set at 80,000,000, When the
actual learners were surveyedbas to their reasons for continuing their
education, 69.1% indicated informatibnland intellectual develoﬁmgPt;

47 .6% said that it was for joE and education development. This indicates
a vast number of people feeling their own personal need to better understand
and enrich their lives apart from just economic and career pressures. At_
this point the majority of the adult education market is involved in non-b

credit courses and workshops. . o ' N

A study completed by Joseph E. Champagne for the Centerkfor Human Resources,
University of Houston, entitled ''Higher Education, Lifelong Learning and
Community Sérvice: A Profile of Abtion and Responsibility" includes
representative course offerings from urban universities across the nation.. (2)
¥ was interested to note the number.and variety of course offerings dealing
in one aspect or another of human communication. Dr. Champagne sepérated
thg courses into various categories: #1 - Problems and Issues in Socigty;
#2 - Personal Interest; #3 - Skills and/or Knowledge for Occupational
Impfovemént; #4 - Intellectual Skills Devélopment; #5 - Personal Life
Problems and Demands., In category #2 there were listed a series of courses
dealing with communication skills: wvoice and diction, effective peaklng
and 1eadersh1p, creative writing, flctlon wrltlng, effective llstenlng,
non~-verbal communlcatlon, reddlng, improving your image for personal and
career advancement.' There were also listed courses for personal enflchment
which included: helping people in a crisis, coping with success in the adult
- years, taking leave of broken relationships, and the dynamics of'hélping
relationships. In categories 3, 4, and 5, courses focusing oﬁ'communication
skills were in ample supbly.and includedf aéveloping questioning skills, a

model for solving problems, intellectual and language development in the

-
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in the small child, developmental reading, communications training for
couples, leadership training, analysis of interpersoral behavior, encounter

techniques and workshops, sensory awareness lab, transactional analysis in

' pairing, and parent effectiveness training.

From my knowledge of the field of continuing education, T would conclude
that more adults are taking part in courses having to do with communication
skill development and awareness than are taking courses in any other single

category. The conclusions I am drawing for our work are:

1. The adult interest in communication exists. This can be utilized
since the adults who have gained greater communication proficiency
and awareness will be much better able to influence: their children

and in turn help them develop greater communication awarenesses
and skills. - .

2. We need to continue to offer communication courses and workshops
to rersons of all ages and to be attentive to ways in which
readiness levels ‘and needs change throughout the ‘life span.

3. Through precept and modeling children should be inculcated with
" the idea that improving their inter- and intra-personal skills
is indeed a lifelong process. By the time they are adults and
feel the need for additional formal training they will be less
likely to feel awkward or retarded in their needs. They will
also be likely to be more open about the 1earnidgs available
to them in different stages of life. '

The Developmentél Approach

A child's comprehension of language precedes his use of that language.
When a child begins to speak, his ability to use syntax precedes his
ability to articulate ‘the Way in which éyntactical structure operates.
From many studies including, most notabiy, Piaget, we know that there
are déveiopmentai sequences in the comprehension and use of language
and the development of thought. 1In the past ten to twenty years the
field of psychology has begun to take-a developmentai approach to the

study of human behavior as it relates to the entire life cycle. Erik
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H. Erikson specifies three psychological "crises' in the life of each
adult: identity, generativity, and integrity. It is his feeling that
they occur in youth, middle age, and old age respectively but usually
overlap and vary in intensity and duration from person to person. Dr.
George Vaillant of Harvard, Dr. Daniel Levinson of Yale, and Dr. Roger
Gould of UCLA have also contributed to a greater understanding, if not

debate, concerning adult life cycles,

In an article in Psychology Todavy by Dr. Gould entitled "Adult Life Stages:

Growth Toward Self-Tolerance," the by-line reads:

"Adults are fully forged by adolescence. Growth continues, from
the confidence and optimism of the twenties through the doubts of
the early thirties, the urgencies of the early forties, and the
mellowing and self-acceptance of the fifties..." (3)

The field of speech-communication has a trcmendous opportunity in research
and in teaching to study interpersonal and intra-personal commun:ication
skilis and awarenesses over the life span and to coordinate our research
“with that of other disciplines. We know something about the oral and
written language development of the child. Are there similar develépmental
patterns for interpersonal skills and awarenesses? Are there particular
times in each of our lives when we are more épen to certain learnings about
our interpersonal and intrapersonal processes\than at other times? Arec some
awarenesses best learned after an adult has had certain life experiences?
What are these? 1 think that taking such a developmental approach would
heip us answer ﬁuestions about competencies which youth can rightfully be
'expected to learn and those competencies which are better learned later
in life. I am of the opinion that the knowledge concerning what needs to
be learned when and how can best be gathered when appreoached developmentally
over the life span. (I like the idea of defining the life span as occurring

before birth and after death.)

O
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1 am reminded of a personal experience about eight years ago. I was
directing a creative music-play which I had written for children ages
4-17. These music-plavs were written in such a way as to involve the
children in decision-making as it regarded what characters thev wanted
to play and what they wanted their characters to say. I had provided
the structure, however, and the characters had to fit within the

proscribed structure so that the play could have coherence.

One day we were rehearsing the stuffed animal scene. I had provided the
structure of the stuffed animal scene by saying that all characters had
to be stuffed animals, I had also provided suggested animals and suggested
dialogue for those children who didn't want to design their own. We were
in the process of rehearsing and each child was presenting his character
and trying out dialogue. One child's animal just didn't quite fit in
with the rest and the dialogue was a bit out of character with the scene
as T had envisioned it. I told the child this and made suggestions as

to how we might solve the problem. Andy, a very bright and precocious
six-year old who, at various times, had been the bane and joy of my
existence, stepped to the front of the stage and in a most indignant,
loud voice said, "Now, Mary-Linda, did you mean that in fact we were to
make our own decisions about our animals OR did you mean that we were to
think of the ideas BUT YOU would make the decision?" I was dumb-founded.
Of course he was right, I had implied that the children had absolute
decision-making power within the title "stuffed animals" but, in fact,

I had the final word and I wasn't willingly relinquishing it, I had
hoped no onc would notice the distinction (the hope, I am sure, of many

an administrator)!

I d{aw a parallel between this instance and the knowledge we have of
1anghage development, For instance, Andy comprechended the subtleties
involved in separating fact from inference. He could question me on
the difference between what my words said and what my actions indicated.
Hle could not have articulated the principle involved. Children use

interpersonal skills in a most sophisticated manner. When are the
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principles which are used intuitivelv best brought under conscious control?

In summary,<ﬁuch of what we can learn about children's use of interpersonal
communication skills and awarenesses can be most helpful in the training of
adults since we seem to regress rather than progress in our abilities to be
in touch with cur feelings, to acknowledge the subtleties of the spoken
communication, and to confront forthrightly a more complete understanding
of any given bit of communication. On the other hand, our learnings in
adulthood can bring under our conscious control those principles so
beautifully used in childhood and can help us in the training of children.
I advocate this extended life cycle approach as befitting our conference's

stated purpose.

FOOTNOTES

1. The Learning Society: A Report of the Study on Continuing Education
and the Future. Center for Continuing Education, University of
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Center for Human Resources, Texas: University of Houston, 1974,
pp. 112-121,

3. G 1d, Roger. "Adult Life Stages: Growth Toward Seclf-Tolerance,"
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OVERLOAD: THE RECEIVER'S CONDITION

In the midst of pr ~a~i  this paper, an attemp: to "set forth an idea,
princir le or practice etc. . the will ghed light on the Calgary deliberations,"
I find oyself overccome by what I have mot thought much zbout until now~-the future

and all its possibilities. Titles such ss Learning for Tomorrow, Tomorrow's Child,

Futurigm in Education, Profiles of the Future, and even The Future of the Future

fiood my mind. I am, gt present, a victim of the Conference before i1t has begun;
I am overwvhelmed with information about tomorrew and the time teyond. All of a
sudden. the future seems very far away. I think to myself, ™I don't wantvto think
about the future. I don't want to talk about the future. I don't care about the
future. The future 1is very unreal--I can't remember it."

This kind of response is symptomatic of a conditioﬁ described aa information
overload, ‘'‘one of the most pervasive and novel characteristics of life in technolo-
gically ~dvanced societies" (Lipowski, 1975, p. 199). This conditicn of overload
or overstimulation can be described as the "condition caused by-an excessive number
of often conflictirg stimuli, which ceaseleésly bombard an individual' (Bellak, 1975
p. 6). For exaaplie, what do we believe sbout the futﬁre? I8 the world consuming
and polluting itself to an imminent end? Wili the future be one of radiation disas-
ters, ozone destruction, famine, and war? Or, does the future promise the eliminatric
of hunger, expanded leisure, increased longevity, etc.--a better life for the world’:
pbpulation? No one knows tﬁe answers for aure. Consideration of the future, how-
ever, 1s one more aspect of 1life with which we must contend so that we may as Bucken
(1974) recommends, jump ahead not to escape to fantasy but to "lure that future intc
the present and negotiate with it while the qptiona are to be chosen rather than
imposed" (p. 143). The future screams for our attention along with all the other

messages we dally endeavor to assimilate,

o
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Never before in history have humans been expected to process so much infora-
ation so rapidly, to adapt so quickly to a constant flow of perpetually changing
stimuli. As a result the receivers cannot process the quantity of input (i.e.
intensity, duration, and rate of change of the input) nor gssess the quality dimen-
sions of the input (i.e. sensory modality, novelty, compiexity, incongruency,
attractiveness, and subjective meaning of the input) (Lipowski, 1975, p. 217).
Hence, we find ourselves in a constant state of information overload.

‘Information about the political campaign of 1976 is anmother exanplg of this
state of overload. We have been inundated by messages via newspapers, periodicals,
radio, and television concernirg the candidates' hair color, food preferences, cam-
paign techniques, responses to questions, state of heaith, ability to smile and
sometimes their stands on the igsues. While some of this is impor;snt information,
we find ourseives unable to process the sheer quantity of the numbers of'mesgages ot
to analyze the significance and ramifications of the messages. '"Tha majority of the
population. . .no longer are capable of checking what is truas and what is not"
(Ruesch, 1973, p. 18). Saying "What's the use?" or "They're all a bunch of crooks,

' we abandon our efforts.

anyway,'
Not all of the input that assails us consists of symbolic stimuli such as
words, gesturesg, etc., which are particuiar mesgsages consisting of meaningful
communication. Additional input consists of physical stimuli such &s noise, crowd-
ing, ete., which, while they impinge upon the human processing system and in that
way carry messapges, are really lacking in informational content., The symbolic
stimuli are called information input; the physical stimuli are called sensory input,
Although the concepts of sehsorv and information overload do overlap, the concept

of information overload is more pertinent to communication inquiry and is the focus

of this paper.
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Cur ztate of constznt infermztion ovarload, a problem of the present, will
only intensify in the future, and the young will be expected to survive coaplex
communication messages bombarding them from sll directicns, competing incessantly
for their zttention. What can we do then, as educators, to provide for the communi-
cation competencies needed by the young to live comfortably in a future that has
the potential of constantly overwhelming them with information? The purpcse of thie
paper is to explore the concept of information overload and to examine the implications

of the problem for speech communication education.

Effects of Information Overload

In the lead article of Comprehensive Paychiatry, June 1975, Lipowski calls

for interdisciplinary research on sensory and information overload snd asserts that
overload is a "social and public health problem no less grave than overpopulaticn,
poliution, and the zrowing scarrity of natural resources" (p. 219). Other researchers
agree with Lipowski, and a distillation of the availlable research that has been con-
ducted in the area of information overload reveals a potentially devestating impact
on the human organicm:
1. The human organism has zn information processing capacity which is
limited and when that capacity is exceeded, overload occurs (Miller,
1956, p. 8; Broadbent, 1971, p. 9; Ludwig, 1972, p. 1297; Lipowski,
»1975, p. 200) resulting in maladaptive behaviors such as omission
of information, error or incorrect processing of information, quehing
or delaying of response, filtering, approximation, use of multiple
channels, decentralization, and escape (Miller, 1956, p. 209). \
2. '"Overload subjeéts show increased heart rate and serum cholesterol
levels: they smoke more and have more }ob dissatisfaction and tension
as well as lover self-esteem'" (Lipowski, 1975, p. 207). Lipowski (1975)

reports that according to a national survey, 44 per cent of male white-

collar employees describe themselves as susteining some degree of over-
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load (p. 206); the problem is widespread.

3. Attractive-information overload is 1likely te result in "neurotbgenic
intrapsychic conflicts among incompatible approach tendencies and
lead tc maladaptive coping stratepies thet may take the form of
behaviors inimical to health, psychological well being, and soccial
order” (Lipowski, 1975), p. 213). Such coping strategies include:
selective unregponsivity, avoidance or the intake of chemicsl agents,
repeated approach and attempts at consummation, and passive surrender.

4. The effect of information overload is idiosyncratie, Since there are
individual differences in tolerance levels of information input, people
will vary in their response to givan stimuli, but all people will even-
tually hit a critical peak which results in negative responses (Zuckerman,
1969, p. 410; Korner, 1971, p. 608; Lipowski, 1975, p. 216).

These studies involve only relatively brief exposure to overload and produce
limited information on the results of gustained exposure to overstimulation. Our
own personal experiences may be more meaningful in terms of long fange effects.

Many of us complain frequently of "information overload." Lipowski (1975) points

out that the academic community, in a scramble to keep on top of things, is indeed

a group highly afflicted with the condition of overload and thus highly susceptible
to its affects (p. 209). Schramm (1975) maintains that in order to keep up with

his field he must read 42 learned journals regpularly and that in some academic
disciplines, graduate students must read five to six hundred articies in preparation
for desipning a dissertation (p. 4). This kind of overload increases the risk of
developing coronarv heaft disease {(French & Caplan, 1970, p. 383), and as we have
all experienced, it can result in “cognitive disorganization, impaired task perform-
ance, negative affective tone, irritability, and somatic sywmptoms" (Lipowski, 1975,

p. 217).
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Overload is, however, far from limited to the acadenmic cozmunity. Other
members of the society are also dispairing over their inability to withstand the
flooding of stimuli., The C'Neil and O'Neil (1974) concept of the "option glut"
(p. 20), 1.e., toc many choices resulting from rapid change and overstimulation,
speaks to the problem in our popular literature., They gtate:

Thé world in which we now live iz a veritable kalei-
doscope of options, swirlfng past us like a speeded

up film. New life styles, new products, new relation-
ships and new problems proliferate daily. . . .The
effect is as likely to be as disorienting and unset-
tling as 1t may be excitine (p, "0,

The success o7 their book, Shifting Gears (1974), is evidence that the general popu-

lace is uncomfortaeble with their ability to handle increasing options and accelerating
change and are seeking help on managing overload.

Although the research on the effects of information overload has been too
limited for the derivation of solid conclusionsg, there is evidence from selected
studies and from our own personal experience to indicate that as Lipowski (19?5)
states "information-~input overload has potentially deleterious consequences for
job performance, for subjective sense of well-being, and for heslth” (p. 208).

Since overload cccurs within all levels of communication from intrzpersonal through
international, it is dmperative that we find a way of educating the young for judi-

ciouvs coping with au ovefabundance of stimulil (Lipowski, 1975, p. 214).

Causes of Information Overload

The primary cause of informapion overload has bLeen our success in discovering
and disseminating information. The “Age of Information," though long predicted, has

surpassed all expectations. Growing by geometric proportions, the amount of




information available as & result of scientific investigation and "gzlobal village"
input eclipses our ability to process it. We are under a daily barrage of complex
and conflicting signalis fying for our attention, pleading with us to buy objects,
give to organizstions, believe in czuses, trust individuals, vote for particular
lepislation, assimilate new information and new ways of thinkiﬁg about old ideas.

Ideas zbout nutritionally balenced, healthv diets, for example are now

under seige as reesearch on cholesterol, pesticides, mercury ~r—~-- etc, bepin to
impinpge on previous, generally hold - -itude: 1¢" - . 28 gn example
of the ~~~7ugfon ' . _ ::8uits ‘rom an overlcad of conflicting informz“ion in the

foilowing conversation:
"Better not [eat] beef, it's high in cholesterol," says oﬁe to the other.
"Why not have the fish?"
"But the fish is probably full of mercury."

"And the crabs are high in cholesterol, pollution and mercurw.”

"Well, the vegetables will arv~ us,"

"You mean wi ..23v hi:. concentration of pesticides?”
=&
RS Lciegterol? Fither you . 2oing -t . 8 ronary or

vou'ze not; it 11 depends on your personality.”
"As & mattzr of fact," someone at a neighboring table chimes in, "if yeu
have a familvy history, you're in for {t." |
"Not so, if you avoid too much cholestercl from the start, it really mewkes
a difference. But once you're 35, the choleateyol's already there, and it's
too late for a change in diet to do any good." (p. 11, 12).
He goes on to say,
The rapid changés of our societv makes it almost as
difficult to perceive reality as it 1s to view the

real world from a rapidly spinning merry-po-round. . . .
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How can the average person really understand, and suickly,
the problems of pollution, the devaluation of the doilar,
the prime interest rate, the role of cyclamates in soft
drinks, complex problems of Congressional ethics, Water-
gate, and U.S. economic policy, not to mention the econo-
mics of Russia and China? . . . The attention span of
many people is overburdened by all the facts of moder-
1life (Bellak,/19?3, op. 59, 1070,

Contri *.'wns, to this 18 a ;
Predilection for collecting informztion on everything
we can get our hands on [which] has circumvented the law
of natural selection through which great ideas and deveiop-
ments survived on the strength of their continuing apreal,

while lesser e¢ff-~ts were forgetter (Eurick. 1975, p, .45).

The grear id 4 are Luried ‘. the first place, there is too much information to
obsorb vo find the ideas which are worth retaining. And, secondly "= infor.ation
is so complex that we have difficulgy . va® ing 1,

How erly .as the "Age of Information" deluged us with messages, but cormuni-
cation technology has allowed us to store and send this information to more people
in all parts of the world in less time than ever imagined. ¥ilm, telegraph, radio,
television, cable television, communication satellites, and various other communi-
cation tools have all enhanced our ability to create a surfeit of messages. The
immediatekfuture promises a still greater load of information carried by newer and
faster conveyance systems. Even now, we have under production picturephones which
ray alter, or at least in some way, affect our concept of communicating person-to-
person; two way cable television with multi-chaunel potential of hundreds, some say
thousands, of channels which will provide instant feedback capabilitv for the viewer

thousands of miles from the source of the communication; variable gspeech control

-
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units which will compress speech and make it possible to liasten at speads up to
five, six or ten times that of normal speech; and videodisc playback systems which
will enable the user to play video records. Only economic considerations keep them
off the store shelves ac present; cheaper means of production will scon make them
accessible tc every one,
Past towmorrow, predictions are less dependsble, but the potentizl ig un-

lipited. Schrarm, in 1975, asserted:

Wave guides of various kinds could multiply existing

channel capacities by hundreds, andloptical fibres,

the newest thing, could multiply ther by thousands

or tens of thousands. Hclography is being worked

on in the laboratorizs. When you see that technique

demonstrated, you begin to imagine what televigion

might look like in the year 2000, for it seems to be

possible, by means of intersecting laser beams, to

produce three-dimensional color pictures, out in the

open, in the middle of a room, without screen or tube.

And still farther into the future, perhaps 50 years,

is the very real possibility that every ‘individual on

earth can have an individual radio channel for his own

communication. (p. 4)

It i1s difficult to envision what may heppen except to realize that the

medié of the future will differ from today's as much or most likely more than
today's differs from the nineteenth century. Puturists tell us that the inform-

ation explosiun and the growth of information transmission systems will continue




unebsted. z2ny of today's young people, as grandparents, will look back en our
present so-called scphisticated cemrunication technology as interesting, quaint
customs of the time. One unalteruble result of the development of all this com=mun~-
jcation technology is to increuse the powar of the sender to deliver wore and
more information farther and faster in tidsl wave proportions.
By comparison, the receiver is relatively unarmed for the cnslaught. As

Schramm (1975) points out,

Technology on the receiver's side, with one exception,

has been less dramatic than on the side of the sender.

To help us sort out the flood tide of information from

the sender's media, we have had to depend on devices as

tame as libraries, catalogs, bibliographies, abstracts,

and summaries. Recording machines and photocopying

devices have made a difference. . . . But the moat

significant development on the side of the overloaded

receiver has been the computer. Here for the first time

we have a machine able to handle encrmous amounts of in-

formation, sort it out for us, store it, retrieve it,

help us find what we need, The computer will probably

turn out to be the great communicating machine of the

last quarter of this century. And chiefly because it

iz the best tool in sight that enables us to take charge

of Information, rather than information take charge of us. (p. 4, 5)
In the future, even moTe 80 than now, receivers will find themselves tryi.g to respond

to the overload of complex information delivered bv both people and amazing machines,

and falling farther and farther behind.




And So?

What can we do? If we were frechnologists, perhaps we could invent & new
piece of technology, like the computer, which would greatly assist the receiver.
Or if we were chemiste or neurophysiologists, perhaps we could enlarge the ipforz-
ation processing capacity of imdividuals 80 *hat they might effectively process
greater loads of information input. (Perhape these long range possibilities will
reduce the problem.) But we are communication educators who must provide short
rangz possibilitiess for de Ing with inforwation overload. We must identify those
communication competercies which are moet promising for eifective manesgement of
th« concition of information overload--particularly in cormunication situations--
and then provide a reans of teaching the voung adaptive coning behaviors,

While the task is overwhelming, I would like to suggest some possible preli=m—
inary directions for our thinking which might prove fruitful for identifying such
adaptive coping behaviors.

1. How do we make students sware of the problem of information cver-

load and minimize the impact it has on their lives?
2. VWhat cvan we teach about organizing information from a receiver's

point of view? Of what reievance to the receiver are the concepts

of inferences, filtering, gatekeeping, and chunking?

3. Can we develep a greater tolerance for ambiguity and hold several

points of view in suspended judgment?

These suggestions are only a beginning point for our deliberations. While
much about the future is still unknown, information overload is an unquestionable
given. Teaching the young to deal with it in construrtive, meaningful ways is to
provide them with a survival strategy in a rapidly changing world. It is & commun~

ication competency which I hope we can assist them in acquiring.
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andertake to create the relotionsl world he or she envisions.  Qur Greabprand-
porents!' world proctically veguired curly murriape and geopraphical isolation

mey have Limiteo Lo only a handial their potential partners.  In socialwy
casindd scproaviiog suburbia onr I'recdom, ond thus our responsitility, is vast.

It there is a type ol person ['d Like to meet, a type of lifestyle I'd like to
cxplore, there wre opportuniticr close at hand. 1 have friends who live
comaunally. I have friends who lnve committted themselves to an extended fadmily
comprised nf geven nuclear tamilics who share important occasions together and
bear an aunt/uncle relationsigip to one another's children.  The possibilities
are jafinitce.  More and more ol my acqualntances are bepinningg to actively
desipn lifestyles Lhat [ill-interperconal nceds at differont points in thelr
liic cycles. i resenwchers «o neced to look at those experiments that trace

the communication imperatives thal ditffcerentiate success from [ailure. As
teachicrs we nced to teach our studenls to undérstand their own changing needs
and to learn how to mecl people, initiate relationships, muke commitmen! .,
nepotliate difterences and Lerminabe or de-cscalute relalionships. A person
chould nol feel pullty if uneedls for privacy, intimucy, challenge, seccurily
cluyse over time.  Rather we should view chawes in lifestyle as appropriate
roesnonses to personal development.  Ihe person who divorces need nol justily

his o1 her decision by rejecting marriupe, The person who finds an active carcer
in mid=-life necd not view yoors as 2 nomemaker and clilld rearer as wastod.  Young
people should develop ine commarnicabtion okills to live alone and topether, to
runction in periods of great stlmudation and ot contemplation.  They wusl master
the ohiille of commitmentl Lo thoe relabionad clm)icc;; thicy make and the very
difficult okills of transition o rolational changes are made.

Finally, youlh of the future necd Lo be aide Lo use communication for
spivitual ful il eent. This Lo o cariows word cholee for oue who 1o neither

traditionally o cious nor a corivws boeliever in parvapsychology or the occult.
J [N

Yel spiritual rather than intraperconad best degerities the sort of communication
I reter to. Many current movencols and social phenomena supmest the cmerpence
o « new spirituality I detes: o it trappings, but it is with poreat
reliciy that I succumb Lo the weieyiyiis messare.  wn adolescent anger at elipglous
nypocrisy has burned oul cnough Lhaot I roemombor what ['ve always wnown:  bhcere

ig o basic human necod to try to weicrslund the forcos beyond dally cxperience,
there is a sense of revercuce Loward nature, bowwrd humanity and toward the
inter: onnoctodnngu o1 our dniverse that we necd to symbolize and colebrute.

The cxpression of Lhis cpiritucnlity Loeppens very privately in moments of beling
“tuncd Ln to onﬂf‘WI” and g Lely i bne unumbnrrnnrﬂd sharin - of feolings
more primitive than what v Liwese I know 1iltle or the communi-
CJLlon uomp¢t«nc’<~ that held

meaningful ways.  Yey

foe our SlxiTL\KULllty’ in sersoually
::tu-mnltu in the future huave compele

srchors and Leachers munt encurc
tes to Ui lh cpirituad necds neowell

relational and survival necidce inoorder to suevive we muot o oow aol bl owe muot

aloco kKnow why.

i
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At the 1970 World Conference'bn Education in Asilomar, California,
Senteza Kajubi emphasized that schools cannot respond to the challenge
of children who demand more and better education today, merely by doing
well or better what was done in the past.1 Broadened, this exhortation
to educators from throughout the world applies also to our theme and to
our field in particular. Communication education will not be adequate
or appropriate if what is today is merely extended in part or in toto.
Instead of extension of what we have, the approach should be total re-
thinking of what has been, what i-, and what might be. This should be
followed by continual monitoring and even further reconsideration.

What might .be, seems likely to be greater than the sum of today plus
the yesterdays. Even the nature of our futurelaxistence might be altered.
To illuétrate the possible extent of change,llife, for example, could be
unfolding within orbiting space colonies. Issac Asimov, summarizing Pro-
fessor Gerard O'Neill'slnotion of orbiting space colonies‘which would be-
come permanent ﬁarts qf the earth—maﬁn system, stated that O'Neill,

. . envisions -long cyliﬁéers designed to hold human

beings plus a complex l;fe-supporp system, facilities for

growing food, maintaining atmospheres, recycling wastes,

and so on. ' ‘/' :
With regard to implications. of Q'Neill's conception, Asimov belieyes that
with the development ofléuch space CQlonies, might come thelsalﬁation of
humanity and its éntry into a new and larger scene with changes overall as
momentous as thoée.foiiowing the discovery of firet?

Whether or not such 'radical" changes occur, it seems likely that

things will be different. How different and in what ways different is not

clear to ns now. No matter what emerges, thevalferations will affect =he

1
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lives of people. Changes also concern us as we consider what we can do
to insure the young will acquire the communicaiion competencies nceded to
function in a rapidly changing world. Obviously, the nature of the future
affects the general nature of education far the future and, in particular,
the nature of communication education for the future.

Thus, the central thrust of this paper is that, as we contemplate our

propcsals for the future: (1) We continually remind ourselves of the

biases we start from. (2) We are wary of grand schemes and best laid plans

that do not start from a strong pheoretical base and thorough examination
of the assumptions underlying these plans,-aﬁd (3) Whatever we do we in-
clude provisions for contiﬁual reevaluation of our aséumptions and our con-
clusions. We need to keep reminding ourselves that anything can happen

and we and our students should be prepared for just that.

To start, our assumptionsS are often unconscious. We should concen-
trate on making unconscious biases ‘conscious and cn understanding the im-—
plications of our conscious and unconscious biases aé they impinge upon
our planning of communication Curricula for the future.l

If we sgéft from unexaﬁined, sometimes unconscious, éssumptions such
as communication education must take'place in certain settings, mus£ be
facilitated'by persons with certain credentials, must emphasizelcprtain
skills, énd should be directed at certain persons for particular reasons,
we risk unduly limiting ti.e possibilities.

L Unexamined assumpticns undermine»and restrict human eadeévors in
insidicus ways. Edward‘oe Bono in his many books and articles cautions
against unexamined assumptions and habitual patterns of thought. The
story of tHe merchant, the money;lender, and the proverbial beaupifui

daughter, illustrates how our traditional patterns of thought serve to

TRV ‘



limit us:

Many years ago when a person who owed money could be thrown
into jail, a merchant in Londou had the misfortune to owe a
huge sum to a money-lender. The money-lender, who was old

and ugly, fancied the merchant's beautiful teenage daughter.
He proposed a bargain. He said he would cancel the merchant's
debt if he could have the girl instead. B

Both the merchant and his daughter were horrified at the
proposal. So the cunning money-lender proposed that they let
Providence decide the matter. He told them that he would put
a black pebble and a white pebble into an empty money-bag
and then the girl would have to pick out one of the pebbles.
If she chose the black pebble she would become his wife and
her father's debt would be cancelled. If she chose the
white pebble she would stay with her father and the debt

- would still be cancelled. . But if she refused to pick out a
pebble, her father would be thrown into jail and she wculd
starve.

Reluctantly the merchant agreed. They were standing on a
pebble-strewn path in the merchant's garden as they talked

and the money-lender stooped down to pick up the two pebbles.
As he picked up the pebbles, the girl, sharp-eyed with fright,
noticed that he picked up two black pebbles and put them

into the money-bag. He then asked the girl to pick out the
pebble that was to decide her fate and that of her father.

Imagine that you are standing on that path in the merchant's
garden. What would you have done if you had been the un-
fortunate girl? If you had had to advise her what would you
have advised her to do?

What type of thinking would you use to solve the problem?
You may believe that careful, logical analysis must solve
the prohlem if there is a solution. . This type of thinking
is straight-forward vertical thinking. The other type of
thinking is lateral thinking.

Vertical thinkers are not ﬁsuaily of much help to a girl in’
this situation. They way they analyze it, there are three
possibilities:

1. The girl should refuse tc take z pebble.

2. The girl should show that there are two black
pebbles in the bag and expose the money-lender
as a cheat.

3. The girl should take a black pebble and sacrifice
herself in order to save her father from prison.

None/bf these suggestions is very helpful, for if the girl

does not take a pebble her father goes to prison, and if
she does take a pebble, then she has to marry the money-

Q ' « | A
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lender.

The story shows the difference between vertical thinking

and lateiral thinking. Vertical thinkers are concerned with
the fact that the girl has to take a pebble. Lateral think-
ers become concerned with the pebble that is left behind.
Vertical thinkers take the most reasonable view of a situa-
tion and then proceed logically and carefully to work it
out. Lateral thinkers tend to explore all the different
ways of looking at something, rather than accepting the

most promising and proceeding from that.

The girl in the pebble story put her hand into the money-
bag and drew out a pebble. Without looking at it she
fumbled and let it fall to the path where it was immediately
lost among all the others.

'0Oh, how clumsy of me,' she said, 'but never mind--if you
look into the bag you will be able to tell which pebble I
took by the color of the one that is left.'

Since the remaining pebble is, of course, black, it must be
assumed that she has takeu the white pebble, since the
money-lender dare not admit his dishonesty. 1In this way,

by using lateral'thinking, the girl changes what seems an
impossible situatics into an extremely advantageous one.

The girl is actuvally better off than if the money-lender

had been honest and had pu” one black and one white pebble
into the bag, for then she would have had only. an even chanc
of being saved. As it is, she is sure of remaining with
her father and at the same time having luis debt cancelled.4

Surely the point is well taken. We cau so easily get inadvertantly

trapped by thinking that seems logical and designed to lead to the appro-

e

priate course of action. However, when we pass over the obvious and

rather than begin from beginning, begin from th2 middle with accepted and
incompletely examined assumptions, we are linmiting ourseivres.

hap: t sadl we even unconscious of what we ar. not considering.
aps mos Y, are n

Ani

per-

Consider, for example, how our association between the field of

speech communication and extracurricular activities such as debate and

drama might still be affecting ocur development. Such assumptive associa-

tion with the extracurricular, rather thau with the integrally curricular,

may inadvertently be affecting our development today.
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life, in obliviousness to the enemy within.

5

Thus, the centrality of speech communication skills ip the lives of
all adults and all children may be being overlooked, to some extent, be-
cause speech communication skill development has historically in our cul-
tures been assumed to be extracurricular.

Certainly there are a multitude of similar examples. If, however, we
can constantly be alert to examination of all underlying assumptions and'
conscious of their implications and possible effects, we are less likely
to find ourselves mired morasses from which wé do not know how to escafpe,
or, for that matter, know why we are there. Recent history of "educational
innovation” in the United States provides a useful example of this. All
kinds of th ngs were ovarlaid on the U.S. classroom--programmed inétruction,
team teaching, modular scheduling, interdisciplinary studies, to name buF a
few. As Benjamin DeMott stressed, these attempts were essentially worthless

because of an unexamined false assumption on which they were based. "But

the root cause lies elsewhere, in a false assumption that changes in edu-

cational arrangements can profoundly alter the moral tone and quality of

HS

1 include fhis quotation because ivr simultaneously makes two points
relevant tu this coaference. Unexamined assumptions have effects and
simply tinkéring with educational techniques will not significantly alter
education.

Freire underscores the potential for this to happen. He insists that, -

.. . methodclogical failings can always be traced to
ideological arrors. Behind the practice of agricultur-

al extensic:, he sees an (implicit) ideology of paternal-
ism, social control, and nonreciprocity between experts and
'helpers.’ If, on the other hand, one is to adopt a method
which fosters dialogue and reciprocity, one must first be
ideologically committed to equality to the abolition-of
privilege, and to non-elitist forms of leadership wherein
special qualification may be exercised, but are not per-
petuated.

1Y
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In intercultural speech communication edupation we have many unique
opportunities on these scores. Since, essentinlly, we are defining a new
field for our cultures, - should be relatively free of binding assump-
tions and, similarly, have not been plagued or blessed with a history of
new and 'revolutionary" approaches. On the other hand, there may be
biases and predispositions that are inherent in our culturcs that we are
not currently even aware of. Thus, we too must guard against the myopia
ofAthe fish about whom it is said would be the last to discover water,
Dialogue on principles, philosophy, and underlying assumptions must, for
the above reasons, be central to our deliberations liere.

Although, in some ways we as communication educators are peculiarly
protected from errors of the past, in ofﬁer wavs we are particularly
Qulnerable. Thus, for example, although the intercultural dimension of
speech communication‘is relatively new and free from some historical and
ideological bondage, reference to the broadeuv field finds us engulfqd in
incompletely examined assumptions'and a quite unexamined philosophy of
the field. Clearly, as compared to sav. a philosophy of science or art,
we are sadly lacking. Perhaps this can be vicwed as a partiéularly sad
state of affairs when we consider the pervasiveness of specech communica-
tion. Studies conclude that for over 70% of our waking time we arce en-
gaged in speaking or listening./

As we move to the realm of inte;cultural speech communication, we
become increasingly more aware of the significance of examining cultural
and communication assumptions since fhese are critical in our under-
standing and assignation of meaning in such settings. What we'accept as
our underlying values, for example, " . . . are culturally derived notions

wve have of right and wrong, good and bad, beautiful and ugly, true and

30
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false, positive and negative, and so on. They influence our social per-

ception by providing us with a set of basic precepts from which we judge

the behavior and beliefs of others." 8 \

\

To illustrate by just one assumption, let us assume importance of
intercultural communication skills as tools for vocational success and
economic advance. As London suggests, there might be another base from
which to proceed--that of focusing on acquisition and application of think-
ing skills: )
Unless we look upon education as a process of helping people
acquire the necessary sgills to think clearliy, critically
and imaginatively, we ate 1 .iting students of all ages to
becoming rote learners incapable of acting intelligently in
a variety of situatiofis. The highest purpose of education
is not to train studénts for specific roles but to help them

gain some understanﬁing of the meaning of their lives and to
become more sensitive to other people.

As we examine our assumptions and purposes and procedures here at
. 0N .
this conference, I hope we will become aware of some of the biases of
Western Civilization and more particularly of Western cducational history
and contemporary practice. The goals of education are but onc¢ example.
Being specific for a moment about what our realm actually is, could

serve to bring these somewhat abstract ‘admonitions into sharp relief as

they relate to the focus of our conference. Clearly, we have a history.

For one conception of this history,. we need only cite A History of Speech

Fducation in America. Though Canadian contributions are obviously over-

looked, English antecedents are highly developed as they pro;ide background
for the history of special education in thg United States.

In the selection of antecedents of contempora;y speech education and
in the deselection of other materials we have a possible example of

ethnocentrism. Isn't it possible that there were, for example, Eastern

%
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8
or Southern influences that were simply not spoken to in that volume but,
nevertheless, still in 1976 color our illusions of the history of our
field?

Other countries are not without blame on this score. Ethnocentrism
is without cultural boundaries:

We place ourselves, our racial, ethnic or social group, at
the center of the universe and rate all others accordingly.
The greater the dissimilarity, the farther away they are.
We place one group above another, one segment of society
above another, one nation-state above another. We,teﬁd to
See Our own groups, our OwWn Country, -our own culture as

the best, as the most moral. This view also demands our
first loyalty and, carried to extremes, produces a 'my!
country--right or wrong' attitude.l0 - E
These kinds of biases do not just seep into and pervade education,

in general, but do affect the teaching of communication in speejfic. HopeF

N [

: \ .
"fully, we won't be quite so ignorant in our deliberations as the previously

!

cited fish. j

. . . [ .

At the same time, in an attempt to avoid tliese prospective errors, our
tendency might be to place ultimate faith in science as an approach. After
all science offers a method seemingly free of some of the indicated pitfalls.
Still, although science offers some direction, it should not be viewed as
a panacea. Polanyi is one who has rather strong feelings about this:

In the days when an idea could be silenced by showing that
it was contradictory to religion, theology was the greatest
single source of fallacies. Today, when any human thought
can be discredited by branding it as unscientific, the powar
previously exercised by theclogy has passed over to science;
hence, science has become in its turn the greatest sipgle
source of error.ll -
Science has led us to tuirnk in terms of cause and effcect. This may .

in itself be inappropriate and limiting. In most cases, the cause of a

specific action is an extended event straddling the action in time, and

. the part ir. the future is no‘less causal than the part in the past. Thus,

not only is a search for cause/effect unnecessary it also obscures the actual

2
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cause. The search tends to focus on the organism instead of in the past
and future where it seems more lik:ly that they actually lie.

Things are not always as they scem. We expect that if we do something,
something else will result. However, social svstems, which we are concern-
ed about here, can be viewed as counter—intuitive. They simply don't work

the way people expect them to. Jav Forrester stressed that:
Social systems are insensitive to most of, the policies that
people adopt in an effort to alter the behavior of a svstem.
In fact, says Forr. ster, a social system tends to draw people's
attention to the vurv points at which attempts to intervene
will fail. Tor instance, a person observing human suffering
in the cities notices that the poor people are living in in-
adequate housing, so he presses for more housing. When ney
low-income housing is built, more poor people are drawn into
the area, beczuse of the availability of cheap housing, But "+
since low-income housing does not create jobs, more and mbre
pecple are trapped in the depressed area, unable to gét jobs
becauseoof the surplus of labor but too poor to live else~
where. ™ :

The realm wiih which we, at this conference, are concerned is some- A

what different than low-income.housing, but the caution is not less applic-

able. It .would be easy for us to make similar mistakes assuming that if
' \

we do certain things the expected response will be "N." C(learly, there is

not all that wmuch predictability and this should be taken into account as

Ty

we make plans.
Thus, this aathor is particularly wary of grand scale plans as appiied
o any circumstance. It is pleaded that our conference proposals be
A

cloaked as probes and possibilities rather than be alls and ung alls. [Ix-

perience suggests that often plans are tediously drawn out, sometimes ex-

1
pensively mounted and frequently tossed in the drawer and forgotten. In
. : i . .
addition, grand schemes are an imposition and an intervention. What we,
!
in our field,. know, about attitude change and commitment should qletL us to

1

- . |

the dangers oi imposing ideas on others. - l
‘s

\
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The easy answers are easy. However, the easy answers may not be the
. 1 11 . " .2 . .
best answers. What is the ,'obvious™ solution may not lead to the desired
outcome. '"Realities'" may differ. We should be particularlv sensitive to
differing realities since this is an intercultural conference.

. Our subject, in sum, is relatively specific: What can we as teachers
and administrators do.to insure the young will acquire the communication
N i

competencies needed to function in a rapidly chﬁnging world? The plea of
this paper is that we not jump directly into attacking this question be-

fore fully examining our underlying assumptions, clarifying our goals, and
providing for reevaluation of whatever is decided as more information be-
3 [ ’ :
. caomes available. Unless we take this course of action we face what is

perhaps the ultimate danger, that our deliberations will be full of
o ; SN
“*sound and fury “~d 'still another example of signifving nothing.
e
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pody of hnowledge of desirable and better ways to rear
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U.S. Commissioner of Education Terrel Ho Bell has
expressed  his concern about the weukening of the
American family. He feels that training for parenthood
should be a mime national concern. Through education
for parenthood. he indicates. we can help sueagthen the
famity o~ the fundamental unit in American society. Bell
suggests that schools teach some fundumental concepts
to parents which will generate an avwareness that they are
the child's first teachers and that the quaelity of life
stovided at home during the preschool years will aftect
and shape the child throughout his adulthoed.

The U.S. Department of Health, Educaton-und el

fare. through ity Office of Education and the Office of
Child Development, launched in {972 & program called
Education for Puresithood 1ina nationw ide eftort to reach
adolescents and neip them prepare o o cifeciive
parcnls. Scveral high schools in the nedon huve offered
the program to their students. But parent education

should not be himited to high school students. Progriens
at the college level—wher @ e young puople are

- activel thinking about parenthood and cureer cholces-—
must aiso be developed. Schiools of education should
develop and implement an novative, interdisciplinary
program 10 educate potenial parents so that when
confronted by parenthood they can 1) Setier understand
and encourage their children’s full growti--wospecially

speech and Janguage skills—and 2) help educate otha
parents who need assistince in child raisang. The

necessity for such programs at the college lev el has long
been recognized by child developme:
also been recognized that disadvag, rents need
special assistance, the kind of heip . wolunteers—
trained in child-growth materials and tecnnigiies i
school.of education programs—could offer v wuo

niy service. o ;
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Tae b g-renge ebjecuve of parent education, as
Commissioner Beti hzs stzted.is to strengihen the family
&5 a fundamental unit in our sociely. But the immediale

f purenteducziion would be to heip perents beconir

more confident and Knowledgeable in the rearing of their
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children. © ncerned with changing the parental role from
one guldec by cuntural traditions and internalized vaiues

1o one inwhich purents hecome their own judges of good
snd evil and seeX’to develop a highly conscious. rational
roie. parent educziien can achieve several ends, but,
above ali. iU czn infiuence parent benavior in ways
beneficial to the child—particulariy his mental healthar d
intzllectual dzvelopment.

"sterdisciplinary 10 nuiure. the contenr of a parent

o oom progrzm ceuld nciude chiid devel pment

Coemouenzl sociul, and intellectual); parent
ol ~ancluding duta on child-training practices in
different onuress case studies of pareats’ modes of

The long-runce objective of parent educa-
1o, s Commissioner Bl has stated . s to
strenziien i Jumily oas a fundamental
NI DT ONr SOy,

hundhing @ given child-reanng sitwation: discussion of
pisic reseurch studies of child development and parent-
chi'd relagons: sad prnciples of home management.
—-Ba-ent-education thus aims to produce an informed
parene and parent educator understand the way
chitdren develop and the effects of parental hehavior on
the <hild’s personality. The resolt would be not only
strengthening ol the family but also fewer school failures
ard o ~smalier number of unhappy. “protrc. )’ children.
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Appendix 1

1ifé-long Learning: A Challenge

Tremendous changes have occurred at all levels of our
society within the past 75 years, and changes cqually
drematic will cidoubted)y dominate the next 75 venrs,
Sefentific and tzchnological discoveries. for example,
huve been nothing fess than revolutionarv. ~and their
impact on people. society, and institutions T s been
nrofound. We cannot see all the possibilities ahead of us.
but their imphcstions are bound to ke equally extensive
and radical

Censeguentizl changes wre occurring in onr attitudes
weaard o wspects of Life. In the past. for example, a
person remuin2d throughout his working life in' one
occupation and socel level. But today occupational.
severtphic. and ~octal mobility are widespredd. Women,
minoritics v ethnic groups are demanding and playing
Gomere stestaniia) roede inoall activittes. Many vouny
fooph s ceapramenting with new lifestyles: as aresult,
oo orvaneny of styles is new tolersted. We now-have

v people thun we had in 1900 hecause most of
And many workers have more
amd better felirement opportunities and

sa 0 . stae longer.
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Sicment inceme than ever before tnooar history, Al
changes und others have occured with amazing
rapidity. Very often itis the speed of change which s
mude iU ditficult for people to adjust to new conditions. [t
i~ hard for many of us to adjust 1o the fuct that what we
hiuve learned or believed in the pust mav suddenlv ne
lover berelevant or aceeptible.

The forces and pressures of our tmes require indiv idu-
als 1o process and absarb new informaton continually
thronghout their lives. This new information can affect
their jobs. homes, recreation, retitement. and then
children, schools. church, and commumity. Tearning b
thus sassumed lite-long dimensions as 1t has beceine a
process which commences at birth and ternenates ot
death, Notall learning however, is necessaily ohtaned
in schools: dlthough ~ Bools are a0 sl part of the
learning process, pareats, peers. and community institi-
tions afso play o erttical role. Some people assume they
fave completed their educetion after 1eceiving o degree
o1 ather credential, but a degree does =y end then
Learninu—it is anly a nassnort to begin the o rld cfwork
aid roimprove the quality ot lite

Iromy forty yvears of adult experience 1 have tound that
the pesson who learns by doimg. by thinking, and by
crperienc t s o valuable member of uny group. The
mdividual who has cunosity, a willingness to guestion
the status quo. and o desire to know more about his or
her asstznment is likely o believe i Iife-long Tearmng
Our educational institutions must beconie moie respons

asive to these individoal needs they mustexperniment with
nontraditional wavs of teaching, fearning, and hiving.

- Phoviamust make accommodation for the seide varety
human need and capacity. '

Fducation could take the leadership in fushioning
rrocr s for persans of all ages and needs. We could, for
exaanple. hold more institutes, workshops, and seminars
on Saturdin - Sunday s, and evenings, We couid encoir-
ape employers and unions to give workers o periodicad
sabbutical to learn new skills o develop new careers. and
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voovontd prue the exiension and expansion of ceducie
tonal television programs. Schools and community’
institations could provide corly childhood  cducation
centers and estihlish senmor citizen centers in every
neighborhood. Educstors and ihose  in

leadersinp positions at the state and federal levels should

Life-longe lcarning is our hope for a better
world and  for self~fuldfillment for more
peaple. It iy an enterprise inowhich voung
and old max join .

cmphasize these objectives of life-fong lesrning and make
It possibic for prople who belicve in the concept to
experimeni and innosate. Federal and state funds should
becarmarked for this purpose. j

The rdew of Bfe-long learning is hoth conservative il
tadrcal. Hoaccepts experience and vet questions the
existing order. [t vaiues the past but looks toward the
future. It does not repudiate credentials, but it does.not
aceept them s the only evidence of learning. ©ife-lony
learning is our hope for a better world and for self-ful-
fillment for more people. It s an enterprise in which
voung and old may jein, as Charles Perrault wiote, *ta
rise o great things and stoop to small ones, ™

Our society is bombarded today with grim forecists of
the 1 tnves i do not think an ominous future necessarily
Hos . ncwd We con ereate o more Just society and a more
responsitle and responsive set of institutions, But to du
SO, v e must utilize our best beatnpower. There is avied
reseryoir of ideas among all of us which go unutilized. A
nattonwide program of Life-long Tearning could- unleash
some of these wdeas, and all of us wonld gain, Now is the
tmie to tikhe up this chalenge and muake 1976 the vear we
plice new cmphasis on education to the benefit of our
national hte,

cducationals”



